Blend Phonics Timed Fluency Drills

For Beginning and Remedial Readers

Small Caps Edition

All 220 Dolch Service List Sight Words Included,
Eliminating Any Need to Teach Them Separately!

Designed to Accompany
Mrs. Hazel Loring’s 1980 Timeless Phonics Masterpiece:

Reading Made Easy with Blend Phonics for First Grade

And Mr. Donald L. Potter’s
Blend Phonics Lessons and Stories.
Mr. Potter’s Secret of Reading:

“Look at all the Letters the Right Way,
and No Guessing.”






Blend Phonics Fluency Drills
Step 1

Short Vowels & Consonants

Drills 1 -9
Units 1 - 5
Decodable Stories 1 — 7

Phonvisual Chart Picture-Sound Correspondences

Short Vowels

-a- cat, -e- bed, -i- fish, -o- top, -u- duck

Single Letter Consonants & qu, ck

c-key, d-duck, f-fan, g-goat, h-horn, j-jar
k-key, I-leaf, m-monkey, n-nest, p-pig, qu-queen

r-rabbit, s-saw, t-top, v-valentine, w-wagon,

y-yard, z-zebra, ck-key



Blend Phonics Fluency Drill 1 (Unit 1)

_A_

MAT
HAM
FAN
HAG
NAP
RAP
BAT
LAP
MAD
MASS
JAZZ
YAM
TAG
HAD
WAG
LAD
PASS
LAP

JAM
NAT
BAG
FAT
LAP
TAN
TAG
NAT
TAN
PAN
PAT
RAG
JAM
AN
CAP
RAP
LASS
BAD

RAT
PAD
WAG
PAT
SAM
PAM
HAT
PASS
BAD
GAS
WAX
FAT
SAD
DAD
TAG
CAN
CAB

QUACK

2

MAP
MAD
RAG
TAP
LASS
GAS
NAP
AM
YAK
RAT
ANN
TAX
SAP
RAN
NAP
TAN
ANN
FAT

BDFGHJLMNQUPRSTVWY ZCK

MAN
BAD
SAD
PAN
DAD
ANN
AT
ZAG
BAT
BAG
PAD
PAM
DAD
VAN
FAN
CAT
PAD
PAT



MISS
SIS
BIT
SIN
RIP
WILL
TIP
FILL
SIT
LIP
LID
RIP
WIG
MIX
ZIP
SIP

TIM
LID

Blend Phonics Fluency Drill 2 (Unit 2)

FIT
NIP
HIM
SIP
TIM
MILL
LID
KILL
PIG
FIT
TIN
PILL
FILL
RIB
FIG
BILL

QUICK
HIM

DID
FIB
SIT
BILL
BIN
ZIP
BIG
SIP
HIT
DIG
PIT
DID
JILL
TIM
BIG
BIB

HID
NIP

JIM
DIG
HIP
FIG
HILL
DIP
PIG
DIP
NIP
BILL
SIN
IN
TIP
SIX
SIP
WIN

KISS
FIB

JILL
BIB
HIT
WIN
PIN
WIG
LIP
JIG
FIG
JIM
SIS
HIP
BIN
WILL
LIP
BIT

VIM
SIS



Blend Phonics Fluency Drill 3 (Units 1, 2)

BAT
HAT
GAS
ANN
DIG
LAP
PIT
MAT
LASS
MIX
JAM
CAB
FIX
NAP
WIG
QUICK
JIM
MILL

BIT
HIT
HILL
SAM
TIP
HAM
PAL
MITT
T
MAX
RAT
ZIP

TIM
NIP

SAP

QUACK

JAM
FILL

-A_ _|_

BIB
HID
FILL
BAG
TAP
HIM
CAT
LASS
AT
RIG
VAN
ZAP
TAM
RAG
SIP
Z1G
RIG
FELL

4

DID
FAT
IN
BIG
HIP
PAD
SAT
MASS
1S
RAG
VIM
FIN
RIP
SAG
MAP
ZAP
PIN
TIP

DAD

LIT
AN
DIP
LIP
PAT
MAD
PASS
IF
TAG
SIX
FAN
RAP
WAG
YAK
ZAG
RIP
SIP



Blend Phonics Fluency Drill 4 (Unit 3)

BOB
FOG
NOD
POT
ROD
JOB
TOT
MOP
BOG
LOP
COG
LOSS
BOSS
TOT
NOB
OFF
LOCK
SOD

LOG
FOX
SOD
ROB
ROT
GOB
ON
SOP
HOD
ROT
FOG
POD
POP
MOSS
ROB
FOX
BOB
COD

_O_

TOP
BOX
SOB
COB
LOCK
DOLL
MOM
MOSS
GOT
TOG
BOT
GOT
NOD
ON
DOLL
TOP
JOB
MOP

5

HOP
HOT
POD
COT
BOB
DOT
OFF
BOSS
MOB
BOG
MOB
DON
LOT
JOB
ON
BOX
JOT
POD

BOG
NOT
GOT
MOB
POP
LOT
DON
TOSS
POP
DOG
SOD
Tom
MOP
BOG
GOD
GOT
LOT
DOLL



Blend Phonics Fluency Drill 5 — (Units 1 to 3)

BOB
GOB
FOG
HIT
NAT
PAT
NIT
RIB
POP
JOB
FILL
ON
OFF
FAX
SIP
MOSS

QUACK
QUICK

BIB
GOT
FIG
HID
POD
COB
SOB
ROD
TOP
JAB
HILL
AN
DON
MOP
WAG
BOSS
WIG
WIT

-A- -I- -O-

BOB
BIG
HOG
HAT
PAD
CAB
COT
ROT
TAP
JIB
KILL
IN
BOX
MAP
WIG
TOSS
TOP
PILL

6

DOT
BOG
HAG
HOD
PIT
NOD
CAT
RAT
TIP
DOLL
LOT
LOG
FOX
SOP
MASS
LOSS
TIP
TILL

TOT
BAG
HOT
HAD
POT
NOT
ROB
MOB
TAX
DILL
LIT
LAG
FIX
SAP
MISS
QUICK
TOP
FILL



Blend Phonics Fluency Drill 6 (Unit 4)

DUG
SUN
RUG
MUD
GUN
LUG
PUP
UP
RUT
US
HUG
MUG
DUFF
SUN
JUG
DUD
CUB
FUSS

RUB
BUG
SUM
TUB
MUFF
NUT
CUFF
US
MUSS
FUN
CUT
SUM
LUG
MUD
DUG
TUG
RUN
MUSS

-U_

BUN
FUN
BUD
RUT
MUSS
RUT
HUM
BUZZ
CUT
HUM
FUN
TUB
CUFF
MUFF
RUB
HUM
RUM
PUP

7

DUCK
MUG
BUT
BUS
TUG
CUB
RUN
GUS
BUS
RUN
HUM
BUT
MUD
TUG
HUM
CUP
BUD
NUT

JUG
CUP
FUSS
GUM
HUG
GULL
CUT
NUT
UP
LUG
MUSS
BUD
GUN
GULL
HUG
US
DUB
BUM



Blend Phonics Fluency Drill 7 — (Units 1 to 4)

BUT
RUT
DIG
BOG
ROD
BUN
SUN
FIX
WAG
SUM
FUSS
TAB
TAG
NOT
TILL
PIT
CUB
WAX

BAT
HAT
DOG
HUG
RIB
DUCK
SIN
AX
WIG
LASS
BUZZ
BUS
CUP
UP
WILL
HIM
COB
MIX

KIT
HIT
BIG
RUB
BAN
JIG
FAN
FOX
RAG
BAD
MAD
GUN
COP
FILL
GOT
RUN
CUT
QUICK

KID
DUG
BAG
ROB
BIN
JAG
FIN
MUG
RIG
BID
TUB
TUG
NUT
PILL
PAT
RAN
CAT
QUACK



Blend Phonics Fluency Drill 8 (Unit 5)

BELL
PEG
FED
PEN
LESS
WED
MESS
VEX
LET
WELL
SELL
YELL
SET
BEG
TELL
BET
WED
LESS

DELL
TED
JET
DELL
SET
MET
MEN
MEG
BET
LED
LEG
DELL
SELL
LESS
DEN
MEN
MET
MESS

_E-

TELL

BET
GET
RED
VET
NET
TEN
YES
TED
DEN
VET
ED
PEG
LED
MESS
TEN
GET
LES

FELL
LET
PET
DEN
WET
SELL
KEG
BEG
MEN
NED
BEN
HEN
GET
NET
BEN
KEG
FELL
VEX

BEG
LED
BED
HEN
WEB
WELL
LEG
DEB
FELL
FED
EGG
WELL
LESS
DEN
HEN
WET
LEG
BED



Blend Phonics Fluency Drill 9 — (Units 1 to 5)

GET
ROT
RED
BAG
HEN
BET
BID
FAD
WAX
WED
TELL
FOX
DEN
MAN
MISS
MAT
TAX
CUP

GOT
RUT
SET
BOG
HAM
BIT
BUD
FIT
PEN
WET
HILL
FIX
LESS
MOM
PASS
MET
KEG

-A- -I- -O- -U- -E-
NET NUT
RAT ROD
SIT SAT
BUG BIG
HIM PEG
BAT BUT
BAD LET
JET PET
PIN PAN
DOLL  BILL
FELL  FILL
WELL  WILL
LOSS KISS
SELL  LESS
YES MOP
TEN TIN
BUZZ  KID
CAP

COP

10

NOT
RID
BEG
BOX
PIG
BED
FED
PAT
WEB
BELL
FULL
PULL
MEN
MASS
MAP
TAN
KIT

QUACK QUICK



Blend Phonics Fluency Drills
Step 2
Final and Beginning Consonant Blends
and Consonant Digraphs
Drills 10 — 16
Units 5 — 13

Decodable Stories 8 — 19

Phonvisual Chart Picture-Sound Correspondences
th-three, th-this, ch/tch-cherry, wh-wheel, w-wagon

ng-swing, n(k)-swing

11



Blend Phonics Fluency Drill 10 (Unit 6)

MEND
BEND
DUCK
JEST
LUMP
KICK
BACK
SAND
PICK
LOST
RUST
FEND
TINT
SACK
MAST
TICK
SILK
BEST

PUMP
HAND
DOCK

QUEST

DUMP
LOCK
DESK
WIND
LIFT
LEST
REST
FUND
ROCK
SOCK
MIST
TOCK
SULK
ITS

POMP
BAND
BELT

JACK
DAMP
LACK
DISK

NECK
LOFT
LEND

QUACK

LINT
RACK
GIFT
WENT
TUCK
AND
PAST

12

BENT
JUMP
FELT
BUMP
HUMP
LICK
SENT
FAST
LIST
LAND
QUICK
LENT
MELT
NEXT
TEST
TILT
END
GUST

FTLKLP LT MP ND NT SK ST TX XT CK

HINT
PANT
JUST
LAMP
CAMP
LUCK
SEND
FIST
LAST
LENT
FOND
TENT
SICK
MUST
TACK
MILK
ASK
HELP



Blend Phonics Fluency Drill 11 (Units 7 to 10)

CONSONANT DIGRAPHS: SH, TH/TH, CH/TCH, WH

CASH
SHED
SHIP
THIS
THINK
WITH
CHUM
NOTCH
CHOP
DITCH
WASP
WHACK
WHEN
SHELL
SHED
LUNCH
FISH
WISH

HUSH
SHELF
WISH
THAT
THANK
CHAT
MUCH
LATCH
CHIP
WANT
WASH
WHIFF
WHIM
THEN
THUMP
CHUCK
SHIP
WHISH

DISH
SHUT
THAN
THUS
THUMP
CHILL
SUCH
FETCH
CATCH
WATCH
WHAT
WHIP
CHAP
THUD
BATH
WHAT
SHOP
THEM

13

FISH
SHOT
THEN
BATH
THIN
WITCH
RICH
HATCH
PATCH
WAS
WHICH
WHET
CHIN
WHEN
MUCH
WATER
SHOT
FETCH

SHALL
SHOP
THEM
THICK
THUD
CHIN
MATCH
CHICK
PITCH
WATER
WHISK
WHIZ
SHED
WHAT
HUTCH
WHIFF
SHUN
CASH



Blend Phonics Fluency Drill 12 (Units 11, 12)
ENDINGS —NG, -KN

BANG
HUNG
RUNG
SONG
LUNG

CHUNK

TANK
DUNK
RANK
BANG
THING
GANG
SONG
DING
HONK
SNAG
SNUG
LANK

DING
HANG
RING
SNUG
BANK
CHINK
THANK
DANK
SANK
MONK
THANK
CHUNK
SNUG
LUNG
HUNK
BANG
DANK
DINK

DONG
THING
SING
GONG
BUNK
MINK
THINK
PINK
SUNK
SING
LONG
BUNK

THANK

LINK
DANK
KING
BANK
CHINK

14

WING
THONG
SUNG
GANG
LINK
MONK
HONK
PUNK
SINK
LONG
GONG
WING
BUNK
THINK
SANG
WING
LINK
GONG

KING
RANG
SANG
LONG
LANK
WINK
KINK
RINK
INK
BANK
RINK
WINK
SUNG
WINK
SNUG
WINK
KINK
GANG



Blend Phonics Fluency Drill 13 (Unit 13)
INITIAL SINGLE LETTER CONSONANT TO CONS. BLENDS

RAT-BRAT
RING-BRING
RUST-CRUST
RIP-TRIP
RUST-TRUST
RASH-CRASH
LUMP-PLUMP
LIP-CLIP
LEND-BLEND
LAP-CLAP
LINK-BLINK
PICK-SPICK
PILL-SPILL
TILL-STILL

RUB-SCRUB
RINK-DRINK
RIP-STRIP
RUG-DRUG
RAP-STRAP
RUSH-BRUSH
RUB-STUB
PAN-SPAN
LACK-SLACK
PIT-SPIT
LASH-SPLASH
WEPT-SWEPT
LIP-FLIP
SILL-SPILL

15

RIP-GRIP
RAG-BRAG
RIM-BRIM
RAMP-CRAMP
RING-STRING
RUG-SHRUG
LAP-FLAP
LOCK-BLOCK
LINT-SPLINT
LIP-SLIP
LOCK-FLOCK
LASH-FLASH
LICK-SLICK
LIT-SPLIT



Blend Phonics Fluency Drill 14 (Unit 13)
INITIAL CONSONANT BLENDS

BLANK
PLAN
SPANK
SMOG
BLANK
FLACK
SMELT
SPLAT
STICK
FLOP
CLUB
CLIP
PLAT
SLUM
CLACK
GLOSS
SLID
STAB

DRINK
PLANT
FLIT
BLOCK
BLEND
SMELL
BLUSH
SPLIT
STACK
FLIP
SLAP
CLOP
GLAD
SLOSH
CLOCK
CLIFF
SLOT
STUB

CHINK
FLUNG
FLAT
BLACK
BLAND
FLAG
SPIT
BLISS
STAMP
FLAP
SLIP
STILL
GLAND
SLASH
CLUCK
SCAT
SLAT
CLINK

16

FLOG
FLING
FLED
BLAST
BLED
FLOG
SPAT
STUCK
STUMP
STOP
SLOP
PLOD
SLAM
STEM
CLINCH
SCALP
SLIT
CLANK

FLAG
SPUNK
SMUG
BLINK
FLOCK
SMASH
SPOT
STOCK
STAND
STEP
CLAP
PLOT
SLIM
CLICK
GLASS
SLED
SLAB
CLUNK



Blend Phonics Fluency Drill 15 (Unit 13)
INITIAL CONSONANT BLENDS CONTINUED

SNIP
SKIP
SANG
CLING
SKIFF
SWIFT
SCAN
FLASH
FLAG
SWING
FLUNG
SWAG
CLUB
BLEND
SPOT
CLUB
FLAG
SPIN

SNAP
SKID
SUNG
CLANG
SCUFF
SNUFF
SPIN
FLUSH
FLOP
SWUNG
SMACK
SWIG
GLAD
FLOCK
STOP
CLAP
STUCK
SCAM

SKIN

CLENCH

STIFF
CLUNG
SCOFF
SNIFF
SPAN

SKETCH

SWITCH
SWIM
SMOCK
CLOCK
PLAN
SMELT
STACK
BLISS
BLUSH
SWAP

17

SNOB
SNUG
STUFF
SKILL
SWELL
SCUM
SPUN
FLIP
SPELL
SWAM
SWEPT
CLIFF
STUCK
CLAP
GLASS
SPILL
SPIT
FLIP

SNUB
SNAG
STAFF
SKULL
SWILL
SCAM
FLESH
FLAP
SPILL
FLING
SWAP
PLOD
STACK
CLINCH
PLOD
FLOG
SCAT
FLOP



Blend Phonics Fluency Drill 16 (Unit 13)
SIMPLE SHORT-VOWEL, 2-SYLLABLE WORDS

BEDROCK  NAPKIN

HANDCUFF

SANDBAG
EGGNOG
KIDNAP
DOGSLED
DESKTOP
TICKET
PUPPET
EXIT
COMBAT
PICKET

WINGSPAN
TRASHCAN

RATCHET
ADDRESS
LAPDOG

STOCKING

CHESTNUT FLAPJACK SUNSPOT

BLACKTOP HUBCAP

DISHPAN  CLAPTRAP MIDLAND

SHIPMENT BACKSTOP LAPTOP

HOTDOG
BOBCAT
HUMBUG
RABBIT
SUDDEN
WITHIN
LEMON
LESSON

FILMSTRIP

HILLTOP
UPON
BELLHOP
HOTDOG
EXIT

GUMDROP

DUSTPAN
VISIT
PENCIL
HUSBAND
ROCKET
JACKET
HOBBIT
MAGNET
NUTMEG

HANDSTAND
HANDBAG
FISHPOND

ROBIN
18

ENDLESS
UPLAND
HABIT
VIVID
SUNSET
RACKET
TRAFFIC
HANDBAG
TIPTOP
HATCHET
CHICKEN
TOMCAT
UPSET
BATHTUB

LANDMASS ASHCAN

HELMET
CATFISH
SONNET
CASHBOX
BASKET
ROBIN
DENTAL
RIBBON
POCKET
SEVEN
CATNAP
LATCHET
BIGGEST
TINSMITH
KITCHEN
UNFIT



Blend Phonics Fluency Drills
Step 3
Long Vowel VCE Words

and Short Vowel Enrichment Review Drill

Drills 17 —26
Units 14 - 17

Decodable Stories 20 — 27

Phonvisual Chart Picture-Sound Correspondences

a-e: a-cake, e-e: e-tree, i-e: 1-five, 0-e: 0: rose, u-e: t-mule

19



Blend Phonics Fluency Drill 17 (Unit 14)
LONG A WITH FINAL SILENT E: A-E (CAKE)

BAKE
DAZE
HATE
MAKE
GAME
RATE
SHAKE
FLAME
CHASE
FAKE
VASE
CRATE
GRAVE
KATE
WASTE
NAME
SPADE
SHAKE

CANE
FATE
CAME
MANE
WAKE
RAKE
SAME
PLANE
SAFE
HASTE
TASTE
CRAVE
TRADE
BLAZE
DRAPE
PLANE
SNAKE
PANE

CAPE
FADE
HAZE
MADE
NAME
PANE
TAKE
STAKE
PASTE
FLAKE
WASTE
CRAZE
DAVE
TRADE
TALE
SLAVE
SHAVE
DAZE

20

CAKE DATE
GATE GAZE
LAKE  LAME
MATE LATE
PALE  QUAKE
SAKE  SHAME
TAME  BLAME
GLADE SNAKE
GAVE CASE
SAVE  BLAZE
BRAVE BRAKE
DRAPE GRAPE
APE AT

JANE  BLADE
CRATE BRAVE
QUAKE CHASE
WAVE THANE
PANE TAKE



Blend Phonics Fluency Drill 18 (Unit 14)
LONG T & E WITH FINAL SILENT E: I-E (FIVE), E-E (TREE)

BITE
FIFE
HIVE
LIKE
PIKE
RIDE
SLIME
TIME
SIDE
WHITE
BITE
GLIDE
HERE
MIKE
BIKE
SIDE
HIRE
DIKE

DIME
DIVE
LIVE
MINE
PINE
SHINE
HERE
TILE
PIPE
PRIDE
BRIDE
HIVE
BITE
PIKE
RIPE
SLIDE
THINE
WIFE

DINE
FILE
DRIVE
THESE
PILE
SIDE
SWINE
TIDE
SIZE
PRIME
QUITE
HIDE
HIKE
DIVE
CHIME
QUITE
MITE
SWIPE

21

DIKE
FIVE
LIME
MILE
QUITE
SPIKE
SPINE
WIFE
GLIDE
PRIZE
PILE
STILE
DIKE
STRIFE
HIVE
GLIDE
STRIKE
SMILE

FINE
HIDE
LIFE
NINE
KITE
SMILE
RIPE
WINE
WHILE
RILE
TIDE
LIKE
BRIDE
MINE
RIDE
BRIDE
PETE
LIKE



Blend Phonics Fluency Drill 19 (Unit 14)

BITE
PETE
BIKE
TASTE
GLIDE
PRIZE
PRIME
JANE
SPIKE
SHAKE
PANE
LIFE
SPADE
MITE
TRADE
FIVE
THINE
HERE

LONG A, E, I MIXED PRACTICE

GAVE
SIZE
HERE
WHITE
RIPE
TRADE
WASTE
CHASE
TALE
PLANE
SAFE
DRAPE
NINE
LAME
GLIDE
PETE
SPINE
THESE

DINE
THESE
SHAME
BRAVE
FLAKE
KATE
PILE
QUAKE
HIVE
PRIME
SHINE
MILE
SNAKE
SAME
SHAVE
PRIME
RAKE
RILE

22

LAKE
PRIDE
FAKE
QUITE
PASTE
MIKE
GLIDE
BRIDE
RIDE
CRAZE
FLAME
TIDE
SIDE
SPIKE
LIME
PANE
RATE
WHILE

FINE
KITE
SWINE
PALE
PETE
DAVE
CRAVE
STAVE
SLAVE
PIPE
DIVE
NAME
SLIDE
BIKE
APE
TAKE
WIFE
PIKE



Blend Phonics Fluency Drill 20 (Unit 14)

Long 0 with final silent e: 0-¢ (rose)

BONE
DOLE
HOPE
POKE
ROPE
NOTE
MOLE
PROBE
COKE
JOKE
STOVE
ROPE
GROVE
GROPE
CHORE
CONE

MORE
CHOKE

CONE
DOME
JOKE
POLE
SOLE
TONE
VOTE
THOSE
SCOPE
RODE
TONE
RODE
STORE
NOTE
SCOPE
COPE

JOKE

THRONE

COPE
GLOBE
LONE
QUOTE
SPOKE
TOTE
WOKE
GLOBE

THRONE
STROKE

MOPE
SHORE
SPOKE
SOLE
ROPE
MOPE

RODE
SMOKE

23

CODE

HOLE
LODE
RODE
SLOPE
STOLE
BROKE
STONE
MOLE
POLE
FROZE
SORE
COKE
FROZE
TORE
TONE

GROVE
ROBE

DOTE
HOME
LOPE
ROLE
SMOKE
MOPE
DROVE
ROME
DOZE
WOKE
GLOBE
LORE
VOTE
WORE
DOME
SNORE

DOZE
VOTE



Blend Phonics Fluency Drill 21 (Unit 14)
LONG A, E, T, © WITH FINAL SILENT E (MIXED PRACTICE)

KITE
SOLE
RIPE
TONE
MORE
GLARE
LIFE
RODE
FLAME
GLIDE
LATE
STRIKE
DATE
GRAPE
GROPE
WINE
POSTE
NOTE

CARE
LIME
RODE
SCOPE

SQUARE

BROKE
BRIDE
PETE
SAVE
TIME
DROVE
TIRE
PAVE
GAPE
GRAVE
SLIDE
HERE
CHIME

SCARE
SALE
KITE

THRONE

MOLE
ROME
TAME
NOTE
TWINE
SPINE
THESE
CANE
SAFE
SLIME
MINE
BROKE
SIZE
CLIME

24

SAVE
BLAME
SHAKE
CAKE
SPADE
DAVE
SKATE
CHIME
BASE
HOLE
BLAZE
WIRE
LIFE
RAKE
LIME
GALE
GRAPE
RODE

WIDE

WHILE
SMILE
POKE
CHOKE
SMOKE
GRADE
MALE
MAKE
HIKE
GRAPE
SLATE
FLAME
TIRE
SMOKE
PASTE
HOLE
DARE



Blend Phonics Fluency Drill 22 (Unit 14)
LONG U WITH FINAL SILENT E: U-E (MULE)

CUBE
TUNE
RULE
MUTE
FUSE
SURE
CURE
FUSE
LUKE
LUTE
PRUNE
TUBE
CUBE
LUBE
CURE
FLUTE
CURE
USE

DUKE
MULE
RUDE
FLUKE
TUBE
BRUTE
MULE
TUNE
USE
RUBE
TUNE
MUSE
CRUDE
MULE
PURE
CUTE
PURE
TUBE

DUNE
FLUTE
PLUME
DUKE
CUBE
TUBE

PRUNE
FLUKE
DUKE
BRUTE
USE
PRUNE
PURE
DUKE
FLUKE
JUNE
RULE
MUTE

25

CUTE
PRUNE
BRUTE
USE
MULE
RUBE
CUBE
DUKE
TUBE
MULE
CURE
MUTE
LUTE
FLUKE
CUTE
RUBE

CRUDE
BRUTE

TUBE
RULE
LUKE
PURE
TUBE
JUNE
FLUTE
TUNE
MUTE
TUBE
LUKE
RULE
MULE
USE
LURE
LUKE
LUTE
CURE



Blend Phonics Fluency Drill 23 (Unit 14)
LONG A, E, 1,0, U WITH FINAL SILENT E (MIXED)

PANE
BAKE
THOSE
WIFE
HASTE
LAKE
BROKE
NAME
LIKE
ROLE
TAKE
MILE
RODE
PILE
KITE
BLAME
PLANE
SMOKE

FLUKE
CUBE
TIME
MOPE
WIDE
DUNE
GAME
HOME
PETE
LIME
POKE
SNAKE
PRIDE
QUOTE
TAME
ROPE
RULE
HERE

TUNE
SWINE
SAVE
HASTE
HAZE
FILE
FIVE
WAKE
CRATE
ATE
SHAKE
MINE
POLE
QUITE
PROBE
FLUTE
FLAME
BRUTE

26

WASTE
NOTE
VOTE
FAKE
WHITE
MADE
BRAVE
HIDE
HIVE
POKE
GRAPE
SHADE
NINE
RODE
TAPE
STONE
HOPE
CHOSE

USE
PASTE
TILE
SPINE
CUTE
BONE
MULE
PALE
LATE
MILE
SAKE
PINE
TAKE
PRIME
RIDE
STAKE
ROBE
SIDE



Blend Phonics Fluency Drill 24 (Units 15, 16)
LONG VOWEL PHONOGRAMS & SHORT WORDS

OLD
FOLD
COLT
TOLL
BOTH
WIND
KIND
SHE

|
KIND
HOLD
BOTH
MIND
NO
POST
HOST
SO
BOTH

BOLD
TOLD
VOLT
ROLL
MILD
BLIND
MIND
GO
THE
SOLD
KIND
TOLD
ROLL
GO
HE
BE
CHILD
WE

SCOLD
SOLD
MOLT
POST
CHILD
FIND
BE

ME
OLD
BLIND
SCOLD
MOLT
TOLL
GRIND
SHE
KIND
NO
WILD

27

COLD
MOLD
BOLT
MOST
WILD
GRIND
HE
SO
MIND
JOLT
CHILD
HOST
SO
COLD
ME
VOLT
GO
CHILD

GOLD
HOLD
JOLT
HOST
RIND
HIND
NO
WE
WILD
FOLD
MILD
RIND
HE
MOST
HOLD

WIND
MOST



Blend Phonics Fluency Drill 25 (Unit 17)
ENRICHMENT REVIEW — SHORT VOWELS W/CONS. BLENDS.

BRAG
DRIP
PRANK
FROST
BRING

BRUNCH

GRANT
GRASS
TROMP
CRACK
TROT
TRICK
GRIP
PLUCK
BLAND
GLAD
SWING

SPRANG

DRUG

CRUNCH

BRASS
BRIM
DRUM

BRANCH

PRINT
CRAB
TRUMP
CRUST
TROD
TRUNK
GRASP
PLANK
BLOND
CLANG
PRONG
SPRING

DRAG
GRIN

FRENCH

DRANK
FROCK
BRINK
PRIM
CRIB
CRASH
CRAMP
CRISP
TREND
CROP
GRAD
BLAST
CLUNG
STRING
STICK

28

FROG
BRAND
FRED
DRINK
BRASH
BRICK
PRESS
TRIM
CRUSH
CRIMP
TRUCK
TRUST
DRILL
GRID
BLEST
CLING

STRUNG

STAMP

DROP
FRESH
FRANK
DRUNK
BRUSH
GRAND
DRESS
TRAM
CREST
GRUFF
TRACK
TWIST
PLUG
BLEND
BLED
SWUNG
SPRUNG
CRUNCH



Blend Phonics Fluency Drill 26 (Units 1-17)

CAP
BAKE
ME
FAD
DIME
NOTE
RIDE
SANG
AT
HATE
BLACK
WAS
FIX
MOSS
SHOP
CHAT
DID
SHAKE

CAPE
RID
RAT
FADE
KIT
NOT
ROBE
CUB
ATE
HAT
RIDE
WHAT
TAX
NEXT
MASH
CATCH
BIB
WIFE

PAST
RIDE
RATE
WAS
KITE
TUB
ROB
CUBE
QUAKE
HOP
RID
FISH
YES
GULP
BATH
PRESS
BED
TASTE
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PASTE
GO
GAP
BRAG
SITE
TUBE
SNACK
PET
QUACK
HOPE
CHAT
HE
KISS
TENT
THE
FOG

MIXED SHORT AND LONG VOWEL REVIEW
BACK

SO
GAPE
DIM
SIT
RID
SNAKE
PETE
QUICK
BACK
WATER
SHELL
LASS
SHIP
WITH
FROG

CRUST BRUSH

PLANE

HOT



Blend Phonics Fluency Drills

Step 4

R-Controlled Vowels

Drills 27 — 30
Units 18 - 20

Decodable Stories 28 — 31

Phonvisual Chart Picture-Sound Correspondences

ar: car, or: fork, er/ir/ur/or: fir

30



Blend Phonics Fluency Drill 27 (Unit 18)
PHONOGRAM AR (CAR)

BAR
HARK
FAR
PARK
HARD
SMART
MARCH
CHARM
MARCH
MARK
ARE
MARCH
PART
MARSH
HARM
ARCH
JAR
TAR

DARK
BARK
MART
TAR

PART

STARCH

HARM

HARMLESS
HARMFUL

SCARF
CARD
HARD
DART
HARSH
ART
ARM
MARK
SHARK

DART
SCAR
STAR
CHART
JAR
STAR
YARN

HARVEST

HARM
YARN
TAR
CHART

DARTING

CART
MAR
ARK
STAR
PARK
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TART
BARN
CAR
START
SPARK
ART
SHARP
PART
LARD
PART
PARK
ARM
SHARP
JAR
YARD
HARK
BARN
SNARL

MARK
DARN
FARM
CART
LARK
ARCH
ARM
WARM
BARK
SMART
MARCH
FARM
STAR
HARP
DARN
SMART
FAR
CARL



Blend Phonics Fluency Drill 28 (Unit 19)
PHONOGRAM OR (FORK)

BORN  HORN THORN
CORD CORK FORT
SCORCH CORN HORSE
PORK  PORCH STORK
SORT  SHORT OR
MORN MORNING LORD
FORTH WORN  FORT
MORN OR CORK
THORN PORCH FOR
TORN SPORT  NORTH
PORT TORT SORT
FORM NORTH FORTH
SHORT FORTH STORM
SCORCH TORT SCORN
NORTH CORN FORM
FORK LORD HORN
SORT SHORT  FORK
FORT PORT CORK
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FORK
SCORN
STORM
WORN
NOR
STORK
SORT
PORK
CORD
SHORT
PORT
HORN
CORN
FORM
NORTH
BORN
OR
PORK

TORN

TORCH
FOR
NORTH
BEFORE
FORT
CORN
TORCH
FORD
PORK
FORK
MORN
TORN
HORN
PORCH
STORK
FOR
OR



Blend Phonics Fluency Drill 29 (Unit 20)
PHONOGRAMS ER, IR, UR, AND SOMETIMES OR (FIR)

BIRD
FIRST
FERN
RUNNER
STARTER

DRUMMER

FARMER
MISTER
SISTER
WINTER
GLADDER

GLUMMER

PLANNER
BURN
WORK
WORD
CHIRP
THIRST

STIR
GIRL
HER
CAMPER

CHOPPER

SPINNER
PITCHER
UNDER
MISTER
TENDER
HAMMER
SLIMMER
CURL
DOCTOR
WORM
WORKER
SQUIRM
FUR

FIR

SIR

JERK
CUTTER
SWIMMER
HELPER

AFTER

MATTER
BLISTER
SKIPPER
SLUMBER

WINNER

FUR
FACTOR

WORLD

CHURCH
CURL
JERK
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BIRTH
THIRD
HERD
SITTE
DIPPER
JUMPER
BETTER
BATTER
DINNER
LADDER
LITTER
HURT
PURR
JANITOR
VISITOR
BERT
SHIRT
HERD

DIRT
CLERK
TERM
CATCHER
SENDER
MARKER
NEVER
BITTER
SUMMER
MADDER
MILLER
CURB
TURN
ACTOR
WORST
PERCH
HERS
BURST



Blend Phonics Fluency Drill 30 (Units 18, 19, 20)
R-Controlled Vowels (Mixed Words)

BIRD
FIRST
NORTH
THIRD
MART
STAR
HURT
SMART
CHURCH
TORCH
NOR
DOCTOR
CHARM
CORK
STARK
PERCH
FUR

SIR

HORN BAR
CORK DARK
FAR SHIRT
PARK BURN
SHORT SPARK
TERM YARN
SCORN STARCH
WORST FORK
MARK  CHIRP
PORT PORK
LADDER SPORT
SISTER HER
SORT  MORNING
NEVER HERD
STARCH START
BURST FORM
FIR MATTER

UNDER  WINTER

34

FIRST
STORM
BARN
STARCH
HERD
HORN
THIRST
LORD
BARK
WARM
FORM
LARD
CORD
JERK
PORCH
FORD
AFTER
DIRT

THORN
GIRL
FOR
CORN
PORCH
HARM
CART
SHARP
CHIRP
FARM
PORT
CHART
FORT
CURL
FORT
PART
FERN
ARCH



Blend Phonics Fluency Drill 31 (Units 1 - 20)

CAR
HE
ATE
SPIKE
WHAT
GLIDE
DROVE
FIND
BLACK
NEVER
LAKE
SLAM
CUTE
UP
FIN
GRAPE
BUG
QUIT

REVIEW OF STEPS 1, 2, 3, AND 4

CORD
SHIP
STORM
PASTE
SIZE
CRATE
COLD
THE
DARK
FARMER
MACK
SWITCH
COD
TUBE
FINE
DISHPAN
HANDSTAND
HILLTOP

LATE
HER
WAS
FORM
THAT
QUOTE
WILD
SMART

MORNING
DOCTOR

MAKE
ON
SLOPE
SMOKE
SHAME
PICNIC
QUICK
CAVE
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BRAG
NURSE
TRUCK
WHEN
LATCH
FLUTE
GOLD
CHARM
WORLD
LACK
WAKE
CLOCK
FLUTE
CONE
LIP
RUN
QUACK
MULE

HER
FUR
FIRE
FIR
WORK
TURN
BURN
POLE
WILD
FIND
TIN
KIND
BRAG
TILE
CODE
DUCK
CORK
GRASS



Blend Phonics Fluency Drills
Step 5

Vowel Digraphs & Diphthongs

Drills 32 - 47
Units 21 - 34

Decodable Stories 32 — 49

Phonvisual Chart Picture-Sound Correspondences

ay/ai: cake; ee: tree; ea: tree, bed, cake; ie: five, tree

y: tree, five; oa/oe: rose; ow: rose, COW; ou: COw, 1ose;

oy/oi: boy; 00: moon, book; aw/au: saw; al/all: saw
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Blend Phonics Fluency Drill 32 (Unit 21)

AlL
BAIT
DAY
RAIL
DRAIN
JAIL
TRAIN
MAIL
STRAIN
CHAIR
CHAIN
MAID
CHAIR
SWAY
RAY
FAINT
WAIL
MAY

VOWEL DIGRAPHS Al AY: (ATE)

PAID
LAID
BRAIN
PAY
RAIN
TAIL
JAY
WAIT
STRAIT
TRAY
AIM
CLAY
PAIR
FAIR
GRAY
PAIR
PAY
KAY

PAIL
LAY
CLAY
PRAY
RAY
TRAIL
GAY
PLAIN
PAIN

RAILWAY

PRAY
QUAINT
BRAY
LAY
TRAIL
PAID
SAINT
MAY
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MAY BAIL
BAY HAY
GRAY  FAIL
GRAIN  GAIN
SAIL SAY
SWAY  MAID
WAY  WAIL
PLAY  CLAIM
PAINT  FAINT
RUNWAY AWAY
STRAIN HAIR
DRAIN  RAY
SAY RAIL
NAY MAIL
MAIL  BAY
AlM CAIN
STRAY SWAY
QUAIL  SAIL



Blend Phonics Fluency Drill 33 (Unit 22)
L ONG VOWEL DIGRAPHS EE, EA: (TREE)

BEE
PEEP
SWEET
DEED
GREET
HEEL
WEED
SLEEP
THREE
BEACH
BEAN
MEAL
DREAM
TEA
PEACH

SCREAM

SEEM
MEET

KEEN
SWEEP
BEET
GREEN
SEED
SEEN
FEET
PEEL
BEAT
LEAF
LEAVE
CHEAP
SEAT
EAST
STEAL
STEEL
SEAM
MEAT

SLEET
BEECH
FLEET
SEE
NEED
WEE
FEEL
KEEP
EACH
BEAST
CREAM
LEAST
FEAST
TEACH
FEAR
STEAL
WEEK
TEEM
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BEEF

FREEZE

REED
MEET

BREEZE

FEE
FEED
SLEEVE
REACH
LEAP
LEAN
DEAL
TREAT
EAT
NEAR
DEER
WEAK
TEAM

FREE
PEEK
SHEEP
DEEP
HEED
SEEM
JEEP
WEEP
READ
REAL
CHEAT
SEA
TEAM
FEAT
CLEAN
DEAR
LEAP
KEEP



Blend Phonics Fluency Drill 34 (Unit 23)
VOWEL DIGRAPHS EA, EA

EA (BED)

THREAT THREAD TREAD BREAD  WEALTH
READ WEATHER BREATH DEAD DEATH
HEALTH INSTEAD DEAF SWEAT READING
SWEATER SPREAD TREADS HEATHER HEAD
HEAVEN LEAVEN  SWEATS THREADS STEAD

EA (CAKE)

STEAK BREAK  GREAT BEAR BREAKER
DAYBREAK SWEAR  TEAR BEARS WEAR

EA, EA MIXED
READ TEAR PEARS WEAR HEAD
HEALTH BREAK BEARS DEATH WEALTH
SWEATER DAYBREAK BREATH WEATHER SWEARING
TREAD SWEAR DEAF SWEAT HEAD
HEATHER BREAKER INSTEAD HEALTH BREAKER
WEAR BREAD TREAD WEATHER GREAT

HEAVEN STEAD LEAVEN THREAD TREADING
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Blend Phonics Fluency Drill 35 (Units 24)
VOWEL DIGRAPH IE: IE AND IE

IE: (FIVE)

CRIED LIES TIED CRIES  LIED

TRIED DRIED  PIE DRIES  PIES
SPIES FRIED LIE TIE TIES
IE: (TREE)

PRIEST RELIEF  BELIEVE BRIEF  CHIEF

YIELD GRIEF FIELD THIEF  PRIESTS

MIXED IE, IE
CHIEF CRIED PIE FIELD  TIE
TRIED THIEF  LIE PRIESTS CRIES
YIELD PES GRIEF DRIES  DRIED

BELIEVE LIED TIES GRIEF TIED
PIES BRIEF LIED THIEF YIELDS
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Blend Phonics Fluency Drill 36 (Unit 25)

Y =TIN 1-SYLLABLE WORDS; Y =1 (OR E) IN POLYSYLLABLES

ARMY
HILLY
TWENTY
TRY
DUSTY
BY
PARTY
FLY
COPY
SANDY
WINDY
DANDY
DIZZY
SKY
SANDY
SHY
MY
SLOPPY

HANDY
THIRTY
SLY
DOLLY
MESSY
WHY
RAINY
MYSELF
SLOPPY
SPY
PUPPY
MY
JELLY
DADDY
SHY
FLY
MYSELF
BY

SLEEPY
PLY
DADDY
FIFTY
SHY
GUMMY
DRY
PRETTY
SIXTY
FISHY
TRY
SADLY
JIMMY
BILLY
SADLY
ARMY
SIXTY

MY
GUPPY
BUNNY
WEALTHY
FUNNY
PUPPY
HAPPY
FOGGY
FLIMSY
WITTY
PENNY
FLY
SILLY
GLADLY
MADLY
CANDY
FISHY

CANDY
HEALTHY
SILLY
SKY
PENNY
CRY
SUNNY
HENRY
PRY
BY
MESSY
EMPTY
THIRTY
GRUMPY
SKY

MY

FUNNY

HUNGRY STARRY  SKY
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Blend Phonics Fluency Drill 37 (Unit 26)
LONG O VOWEL DIGRAPHS OA, OE (ROSE)

BOAT
LOAF
TOES
COAST
HOE
COAL
GOAD
WHOA
MOE
GOAT
TOE
HOE
OAK
OATS
ROADS
FOAM
ROAST
SOAK

LOAD
SOAP
COACH
SOAK
FLOAT
OAK
TOAST
LOAN
GOAL
FOE
SOAK
ROAST
ROAM
BOAST
GOADS
TOES

ROASTS

OATS

ROAST
TOE
SOAPY
GOES

THROAT

CLOAK
BLOAT
OATS
GOALS
DOE
BOAST
LOAF
JOE
TOE
BOAT
HOES
HOE
DOE
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JOE
COAT
FOE
GOAT
HOED
FOAM
OAT
HOE
GOAD
WOE
BOAT
GROAN
TOADS
TOES
TOADS
SOAK
JOE
TOE

BOAST
ROAD

WOE

TOAD
BOARD
LOAM
GOES
JOE
LOAD
ROAM
BOATS
TOES
COACH
LOADS
BOAT
GROAN
MOAT
TOAD



Blend Phonics Fluency Drill 38 (Unit 27)
DIGRAPH OW; DIPHTHONG OW
DIGRAPH OW: (ROSE)

BOW SLOW  WINDOW BOWL BLOW
THROW YELLOW CROW SHOW GLOW
SHOWN GROW  SNOW GROWN  FELLOW
GROWTH FOLLOW FLOW HOLLOW LOW
PILLOW SHADOW SHOWN  OWN ROW

DIPHTHONG OW: (Cow)

FROWN FLOWER GOWN GROWL COW
HOWL CROWD POWER HOW CLOWN
POWDER CROWN DROWN TOWN DOWN
BROWN NOW SOW HOWLS PROWL

MIXED OW PRACTICE
SLOW  FROWN CROW  FLOWER SOW
BROWN CROWN LOW BLOW  COW
PILLOW FLOW POWDER HOLLOW CLOWN
SHADOW CROWD GLOW  DROWN GROW
SHOW  OWN HOW CROWN BLOWS
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Blend Phonics Fluency Drill 39 (Units 27, 28)
DIPHTHONGS OU, OW: (Cow)

OuT FOUND FLOUR SOUTH TOWN
COUNT  SCOUT  COW POUND CLOUD
POUCH LOUD DOWN GROUND OUR
MOUTH HOWL POUT SOUND SOUR
DROWN CROUCH FOWL GOWN MOUTH
OWL GROUCH GOWN ROUND OUT
CROWN CLOWN DROWN CLOWN SPOUT
STOUT ROUND  TROUT PROWL STOUT
HOUND SCOUT  COUNT OUCH SOUTH
FLOWER POWDER PROUD SCOUT HOW
TOWN CLOUD MOUTH BROWN OUT
PROUD  SPOUT  GROWL POUCH POUT
SPROUT DOWN CROWN WOUND GROUND
FOWL FLOUR  FOUL DROWN HOUND
POUND FLOWER BOW PLOW  STOUT
TROUT  FLOUT  SOUR BOW FOWL
GROWL BROW  HOUND SOUND GROUCH
MOUTH POUCH COUCH OUT CLOUT
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Blend Phonics Fluency Drill 40 (Unit 29)
DIPHTHONGS OV, OI: (BOY)

TOYS
POINT
OIL
SPOIL
BOYS
MOIST
CLOY
COIL
JOINS
JOY
TOIL
OIL
FOIST
COY
HOIST
TOYS
SPOIL
LOIN

BOIL

OYSTER

TROY
COIN
COY
OIL
LOIN
BOIL
JOIN
COIL
LOIN
BOY
HOIST
COIN
ROY
POINT
TOIL
COIN

COY
FOIST
BROIL
SPOIL
SOIL
ROY
TOIL
SOY
SOIL
TOIL
FOIL
POINT
POINT
COINS
BOIL
COIN
TROY
JOY
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COIN
JOY
FOIL
ROY
BOIL
SOIL
POINT
JOY
JOIN
SOIL
JOINT
OINK
TROY
COILS
TOIL
JOIN
BOY
BOIL

POINT
TOIL
JOIN
BOY
CLOY
TOIL
JOYS
JOIN
BROIL
MOIST
JOINTS
HOIST
ROY
COIL
TOY
JOYS
LOY
FOIL



Blend Phonics Fluency Drill 41 (Unit 21-29)

-Y & VOWEL DIGRAPHS & DIPHTHONGS (MIXED PRACTICE)

LOIN COIN JOY BOIL FOIL
TOYS TOWN ARMY BOAT READ
COW GREAT DAY  PAID SHEEP
CROWN DADDY  BY PIE HEAD
BREAD HAY GOAT JOE SOAK
WHY BY BROWN BREAK  BEARS

CROW CROWD  POWER FLOUR SHY
MESSY DADDY LOIN  WEATHER SADLY

SHY TOAST DEER DEAR SEA
SEE RAINY OIL CROW  OWN
PILLOW  SHOW STEAK FUNNY  BUNNY
DRY REAL TEACH SANDY  MAIL
CREAM FEAR FLOWER SHOWN COIN
ROy CRY CRIED  FIELD  HAPPY
THIEF HOE TOE DEAD  PRAY
PAID PETTY FLY GLOW  GROW
RAINBOW FLOW ROy YIELD  TOAD

STEAL STEEL COPY FISHY MY
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Blend Phonics Fluency Drill 42 (Unit 30)

BOOT MOON
ROOF SPOON
SPOOL COO
NOONDAY COOL
TOOTHBRUSH MOOD
GLOOM TOOTH
TROOP TOOTING
COOLNESS GOOSE
SMOOTHER STOOL
LOOP BROOM
GROOVE CHOOSE
COOL MOON
PROOF BLOOM
TOOTH LOOSE
SMOOTH SPOOKY
SCHOOL BROOM
ROOM BROOM
TEASPOON CROON

LONG 00: (MOON)

STOOP FOOLISH BOOTH
SMOOTH BLOOM  LOOSE
ROOM  SHOOT  SPOON
PROOF TOO BOOST
TOOL SCOOTER DROOP
PAPOOSE FOOD NOON
GROOM SOON  TOOL
ROOST  ZOO DOOM
COOLER SCOOP POOL
ROOT ROOMY HOOT
SOOTHE BOOM  BOOT
COO MOO LOOSE
Z00 SMOOTH SCOOP
FOOL POOL SPOON
SCOOTER CHOOSE DOOM
ROOM ROOMY COOL
GROOM  SMOOTH FOOD
FOOL ZOOM  TOOL
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Blend Phonics Fluency Drill 43 (Unit 31)

SHORT SOUND OF 00: (BOOK)

BOOK GOOD HOOD SHOOK FOOT

BOOKLET LOOK WOOL COOK SOOT
FOOTSTEP LOOKING WOOD CROOK HOOK

GOODNESS WOODEN BROOK HOOF  TOOK
WOOLEN COOKER HOOK STOOD BOOK
SHOOK BOOK NOOK FOOT LOOK
FISHHOOK TOOK SHOOK FOOTER STOOD
WOODPILE LOOK HOOK FOOT BOOK

WOODSHED BROOK  TOOK SOOT WOQOD
PLYWOOD WOODEN HOOD ROOK HOOK

BOOK SHOOK  BROOK HOOD SOOT
COOK HOOD SOOTY COOKIEHOOF
STOOD COOKOUT HOOK TOOK CROOK
LOOK UNHOOK NOOK WOOD BROOK

FISHHOOK FOOT ROOK WOOF WOOL
PLYWOOD ROOK BROOK FOOT BOOK
GOOD ROOKIE HOOK LOOK SOOT
FOOT LOOK SOOT  BROOK HOOK
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Blend Phonics Fluency Drill 44 (Unit 31, 32)

LONG 00 (MOON), SHORT 00: (BOOK) (MIXED PRACTICE)

FOOT  MOON GOOD
SHOOK ROOM SPOON
TROOP GLOOM LOOK
POOL SPOON  ROOK
GOOD  WOOD TROOP
STOOD LOOK POOL
TOOTH SMOOTH LOOK
Z00 SHOOK  HOOK
SOOT MOON SPOOKY
COOL FOOTSTEP HOOF
BLOOM TOOK WOOD
GROOVE GOOSE  WOOL
LOOSE CROON  BROOK
MOOD  COOK FOOT
NOON  BOOK TOOK
SHOO  SMOOTH BROOK
COOKER SHOOK  BLOOM
ROOF LOOK BOOK
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STOOP  LOOSE
BOOK FOOT
FOOT HOOD
LOOK ROOKIE
CHOOSE MOO
COOKER GOOD
SCHOOL ROOST
FOOT BOOK
SCOOTER ROOMY
GLOOM  PROOF

TOOTH SCHOOL
SMOOTH BLOOM

HOOD
HOOF
ROOM
ROOK
LOOSE
BOOM

NOOK
COOL
SHOOT
TOOL
NOON
SOON



Blend Phonics Fluency Drill 45 (Unit 32, 33)
VOWEL DIGRAPHS AW, AU & A(LL): (SAW)

CRAWL
SALT
DRAW
FALL
TALL
FAULT
ALL

ALREADY

SMALL
GAWK
THAW
CAUSE
YAWN
BALL
BALD
BALLS
CRAWL
BALD

BALD  HAWK CALL
CLAUSE CRAWLING SHAWL
MALL DRAWN  ALSO
LAWN  LAW ALMOST
THAW  HAUL YAW
FAWN  FAUN CAUSE
PAUSE BALL PAW
SAW FALSE DRAW
DAWN  STALL HAWK
ALWAYS CHALK LAUNCH
CRAWL DRAWL SPRAWL
HAUL  YAWN DRAWN
ALL JAW PAW
DAWN  CALL CALM
SAW HAWK FALL
PAUSE LAWNS SALTS
MALTS LAUNCH SMALL
TALL THAWS SHAWLS
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SAW
HALT
DAWN
MALT
YAWN
FALSE
JAW
WALL
GALL
FAULT
SALT
ALSO
PAWN
DRAWN
PAWS
SHAWL
DRAWS
YAW



Blend Phonics Fluency Drill 46 (Units 34)

DIGRAPHS EW, UE: (MULE)

BLEW
THREW
STEW
DREW
NEW
SLEW
FEWER
RESCUE
VALUE
PEW
HUE
FEW
BREW
FEWER
BLUES
CURFEW

WHEW
BLUES

FLEW
PEW
TRUE
MEW
CLUE
CURFEW
BLUES
STATUE
BLEW
FLUE
CHEW
FEWER
FEW
HEW
DREW
VALUES
BLEW
CLUES

NEWS
GLUE
CREW
BLUE
SUE
MILDEW
CHEWS
TISSUE
NEW
PEWS
SLEW
STATUE
HUE
FLEW
HUE
THREW

BREWS
FLEW
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FLUE  BREW
CHEW DEW
FEW  DUE
HUE  GREW
BREW CHEW
FEW  SCREW
PURSUE CLUE
SUE CUE
NEWS GLUES
BLEW BLUE
DUE  DUES
DEW  THREW
BLUE CHEWS
TRUE BLUE
HUES SUE
CLUE MEW
SUE’S CUES
DREW LEW



Blend Phonics Fluency Drill 47 (Units 32-34)
AW, AU & A(LL) AND EW, UE (MIXED PRACTICE)

CRAWL
SALT
FEW
CALL
FLEW
SAW
BALD
THREW
GAWK
FEW
LAWN
CLAUSE
MALT
ALWAYS
LAW
SAW
SUE
SLEW

BLEW
ALSO
ALWAYS
CHEW
CHALK
PEW
FEWER
BALL
CHEW
PAW
SPRAWL
CRAWL
FEWER
TISSUE
GALL
BALD

THAW

CALL
CREW
BLUES
SLEW
MALT
FAUN

STATUTE

TRUE
HAWK
FAULT
SUE
HALT
FALSE

CHEWS

NEW

CRAWL
CURFEW RESCUE

FAWN
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FLUE
BLUE
DAWN
YAWN
BLEW
FAWN
PAW
SHAWL
MALL
VALUE
FEW
SAW
YAW
CLUE
BREW
CHEW
NEWS
PEW

STEW
STALL
HAWK
JAW
BLUES
WALL
GALL
FALSE
BREW
WHEW
YAWN
SHAWL

THAW

SALT

TRUE
HEW
BREW
YAW



Blend Phonics Fluency Drills
Step 6

Irregular Spelling Patterns

Drills 48 - 61
Units 35 - 45

Decodable Stories 50 — 62

Phonvisual Chart Picture-Sound Correspondences

Initial unaccented a = /u/ = /o/ (duck), ¢ = /s/ (saw),
g =/j/ (jar), u= Short oo (book),
Silent k, w, t, b, 1, and gh. ph & gh = /f/ (fan)
le =1 (leaf), tion/sion = sh (ship)
ed=2¢&d, t,d (bed, top, duck)
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Blend Phonics Fluency Drill 48 (Units 35)
UNACCENTED A AT BEGINNING OF WORDS: U (DQCK)

A AJAR AROUND ASLEEP ABOUT
ALIKE AROUSE ASTIR  ADRIFT AHEAD
APART  AWAKE AMUSE ASIDE  AWHILE
ALONE AHEAD AMISS A AWAKE
ALOUD  ARREARS ARRANGE APPOINT A
ACCOUNT ASTOUND AMOUNT ADO ABOVE
AHEAD  ALIVE AMONG ADULT  ABOUT
AWAY AWHILE AMUSE AFRAID AGREE
AGREED AGAINST A ASIDE ALOUD
AMISS AHEAD  APART ASLEEP AROUND
AROUSE AMISS AWAKE ALOUD  AJAR
ASTIR A APART ARRANG AMOUNT
AWAY AGREE  ALIVE  AMISS AWAKE
AWARD  ALAS AGREE ASTOUND AHEAD
ABOUT  ARRANGEALOUD ABOVE  ALOOF
ALIGHT  ALIGN  ADULT ADJUST ABUT
AMONG ALSO A AMUSE  AMONG
AWAKE ABOUT ALIGN  ALIGHT ALONE
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Blend Phonics Fluency Drill 49 (Units 31 & 36)
SHORT SOUND OF OO SPELLED 00, U & -OULD

CAREFUL BOOK  FULL
COOKER PUT PULL
SOOT DULL  WOOL
BUSH COULD FULFILL
HOOD BULLY GOOD
BULLETIN COULD BOOK
WOULD ROOK  PULL
SHOOK TOOK PUT
PULLEY CROOK COOKIE
BULL WOOL SOOTY
GOOD BUSH  PULL
STOOD SOOT FOOT
PULL WOULD PUSH
TOOK HOOK BOOK
HOOFS BROOKS DULL
COOKIES COOK PUT
SHOOK  WOULD GOOD
BOOKS LOOK BOOK

55

COOK  FULLBACK
LOOK PUSH
BULL WOOD
TOOK PULLEY
BUTCHER BOOKLET
SHOULD WOOF
CROOK  BUSH
WOOD WOOF
BROOK  PUT
HOOK BUTCHER
PUSH GOOD
BULLY COULD
SHOULD SOOT
BOOKS  BULLS
PULLEY WOODS
PUTS CROOKS
BULLIES COULD

PUSH

SHOULD



Blend Phonics Fluency Drill 50 (Unit 37)

SOFT C (BEFOREE, I, & Y); /SH/ IN SUGAR & SPECIAL

CENT BRACE
OCEAN CHANCE
SPECIAL NIECE
CENTER DANCE
DUNCE  PLACE
PEACE  PIECE

CYCLONE FLEECE

PRANCE PRICE

CINCH FRANCE
VOICE ACID
MUSICIAN LACE
CELL RICE
GRACE FACE
DANCE  PACE
FENCE  HENCE
MACE TRACE

VOICES PRINCESS PRINCE

FLEECE CIDER

MICE
SPACE
NICE
PACE
SINCE
CIDER
TRACE

RICE
CEASE
SLICE
SPICE
CINDER
TWICE
CIRCUS

CELL
DECIDE
FENCE
CIVIL
FACE
SPECIAL
FENCE

PRINCE PRINCESS THENCE
CHOICE PRECIOUS HENCE

ICE
ACE
MICE
TRACE

CIRCUS

CELL
SPACE

PEACE
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CISTERN

MINCE

TWICE
PRICE
NICE

CEASE
SPECIAL
HENCE

PIECE

PENCIL
RACE
LACE
CITY
SLICES
BRACE
CENT
OCEAN
FACE



Blend Phonics Fluency Drill 51 (Unit 38)
SOFT G IN DGE AND SOMETIMES BEFORE E, |, OR Y

AGE PAGE BADGE BUDGE BRIDGE
RIDGE PLUNGE DODGE LODGE LEDGE
SMUDGE CHANGE RAGE EDGE  WEDGE
CAGE RANGE FUDGE GINGER ENGAGE
SAGE STAGE HEDGE GIRAFFE FRINGE
GIST HUGE WAGE  NUDGE GIBLET
BARGE LARGE URGE PLEDGE GYP
GYPSY LUNGE HINGE JUDGE GEM
GEORGE MAGIC STAGES LARGEST GYM
GERM AGES PAGES HUGE FRINGE
LARGEST URGE  BRIDGE CHANGES WAGES
JUDGES GINGER RANGE STAGES STAGES
GIRAFFES SAGE BADGES LODGING EDGER
LODGE HEDGE GEORGE GYPSIES LUNGES
BADGES NUDGE RANGE MARGE MADGE
GIST GYPSY GYPSIES GEMS EDGE
SMUDGE HUGE SMUDGE LUNGE FUDGE
GIANTS RAGE GYMNAST HEDGE  GIST
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Blend Phonics Fluency Drill 52 (Unit 39)

SILENT GH AND GH LIKE /F/ IN LAUGH

LONG T WITH SILENT GH: IGH (FIVE)
BRIGHT HIGH  BLIGHT TIGHT  MIGHT
SUNLIGHT THIGH FIGHT FLIGHT FIGHTER

BRIGHTER RIGHT PLIGHT SIGH LIGHT
MOONLIGHT NIGHT  SLIGHT LIGHTER FRIGHT

AU & OU /AW/ OF (SAW) WITH SILENT GH

TAUGHT CAUGHT  DAUGHTER SLAUGHTER
THOUGHT HAUGHTY NAUGHTY  THOUGHTS

GH - /F/ (FAN)

ROUGH TOUGH LAUGH LAUGHTER
LAUGHING ENOUGH  COUGH TROUGH

MIXED SPELLING PATTERNS

BRIGHT ROUGH LAUGH PLIGHT SIGH
SIGN THOUGHT BLIGHT  FIGHT LAUGH
LAUGHING ENOUGH  LIGHT DAUGHTER NIGHT
MIGHT SLIGHT HAUGHTY TIGHT SIGN
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Blend Phonics Fluency Drill 53 (Unit 40)
SILENT K, W, T, B, AND L.

KNEE KNEEL  KNELT KNIGHT KNIFE
KNIT KNOT KNOWN KNOW  KNOCK
WRIST WRING  WRAP WRECK WROTE
WREATH WREN  WRENCH WRITE WRETCH
WRONG ANSWER SWORD  GLISTEN HASTEN
CHASTEN LISTEN OFTEN  SOFTEN COMB
NUMB LAMB  LIMB THUMB  CLIMB
DUMB CRUMB PLUMBING DOUBT DEBT
HALF WALK  WRENCH KNIGHT COMB
KNIFE KNOW  LISTEN WREN  WRONG
SOFTEN LAMB  ANSWER CLIMB  KNEEL
SOFTEN CALF  HASTEN KNOW  SWORD
DOUBT  WRENS WRITES LISTEN WRAP
OFTEN  KNIFE  KNOW GLISTEN NUMB
COMB HASTEN WRITS WRETCH KNIT
CLIMB KNEEL KNEE LAMB THUMB
WALK DOUBT DOUBTER CLIMBER KNIVES

SWORDS KNOWN KNIGHTS
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Blend Phonics Fluency Drill 54 (Unit 41)
LETTER S WITH THE SOUND OF Z (ZEBRA)

CHOOSE  NOISE PLEASE THOSE  CHOSE

NOSE ROSE WISE CHEES PAUSE
RISE AS EASE POSE TEASE
HAS BECAUSE PRAISE THESE 1S

HIS GAMES  TUNES HOSE FUSE
BUSY VISIT FLIES USE RAISE

SHOES EASY CONFUSE EYES MOWS
FLOWS BOXES  WISHES DISHES AGES
TEACHES  FIXES BUSES NURSES JUDGES
CHURCHES WITCHES BOSSES KISSES  RISE

NOSE HOSE SHOES EYES WISE
PLEASE CHOOSE HAS AS RAISE
PAUSE THOSE IS GAMES  HIS
POSE DISHES  FIXES HAS EASE
NURSES CHEESE CHOSE TEASE FUSE
MOWS BUSY VISIT DISHES  JUDGES
AGES HAS TUNES RAISE RISE

FUSE VISIT CHURCHES PAUSE POSE
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Blend Phonics Fluency Drill 55 (Unit 42)
PH LIKE /F/ & GH AS IN ROUGH (FAN)

ELEPHANT PROPHET PHONOGRAPH

PHRASE

ALPHABET

TOUGH

PHONE

LAUGH
PHIL
ALPHABET

LAUGHTER

PHARMACY PHOTON

PHONE
LAUGH
HYPHEN
PHRASE
NEPHEW
HYPHEN
ORPHAN
ELEPHANT
COUGH
PHOTO
RALPH

NEPHEW

TOUGH
ROUGH
PHIL
PHILIP
PHONE
ALPHABET
PHONE
PHRASE
ORPHAN
ALPHABET
PHASE

HYPHEN

PHOTO

PAMPHLET

LAUGHTER

HYPHEN

AUTOGRAPH
ALPHABET
PROPHET
RALPH
ALPHABET
PHONICS
TROUGH
PAMPHLET
ENOUGH

AUTOGRAPH

PHOTOGRAPH

PHRASE

TELEGRAPH
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TELEGRAPH
PHONE

ORPHAN

TELEPHONE

PHILIP

ELEPHANT
PHONE
PAMPHLET
ENOUGH
PHARMACY
LAUGHTER
ALPHABET
TELEGRAPH
PHOTO
PHONE
ENOUGH
ELEPHANT

PHARMACY

EARPHONE
ROUGHLY

PHONOGRAM

COUGH

RALPH

TRIUMPH
PHRASE
NEPHEW
TOUGH
PHONOGRAM
LAUGH
NEPHEW
RALPH
PHONE
ROUGH
LAUGH
PROPHET

TOUGH



Blend Phonics Fluency Drill 56 (Unit 43)

BATTLE

SCRAMBLE

CIRCLE

ATTENTION

PORTION

AFFECTION

EXPRESSION EDUCATION

SECTION

NATION

EDUCATION

RATION

PERMISSION

MANSION

MENTION

PENSION

QUESTION

FACTION

ADDITION

FINAL LE (LEAF), TION, SION (SHIP)

HANDLE
BUCKLE
STRUGGLE
SAMPLE
ADDITION

INVITATION

CATTLE
BATTLE
TRICKLE
BIBLE
QUESTION
UNCLE

SADDLE
FICTION
FRACTION
FIDDLE

TICKLE

BOTTLE

LITTLE

MIDDLE

SCRIBBLE

STATION

FOUNDATION

MENTION

RIFLE

BAFFLE

MISSION

CANDLE

ELECTION

EXPRESSION

EDUCATION

PUZZLES

JUNGLE

TELEVISION

FICTION
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BUNDLE

SPRINKLE

TICKLE

PARTITION

NATION

MISSION

STATION

FICTION

TACKLE

STATION

OCCASION

BOTTLE

PATIENT

ADDICTION
BATTLE
JINGLE
HUMBLE

ANGLE

PUZZLE

PICKLE

WIGGLE

ACTION

LITTLE

BOTTLE

BATTLE

HANDLE

FIDDLE

CATTLE

ABLE

TABLE

APPLE

JUNGLE
STATION
RUFFLE
SINGLE

NEEDLE



Blend Phonics Fluency Drill 57 (Unit 44)
PAST TENSE ENDING ED: (ED, D, T)

ADDED
FOLDED

CROWDED

SIFTED
ROASTED
STAYED
CALLED
PINNED
CLIMBED
PLOWED
LOOKED
HOPPED
HITCHED
GUESSED
SCRAPED
CLAPPED
KNOCKED

ENDED
PLANTED
LIGHTED

PETTED
MENDED
BURNED
NAMED
KNEELED
WHEELED
BAKED
LOCKED
PACKED
LIKED
DROPPED
DASHED

PAINTED

COUNTED

RESTED

TESTED
AIMED
FILLED
ROLLED
CLAIMED

SCATTERED

BACKED
WISHED
CAMPED
STOPPED
CHECKED
MILKED

WRECKED WRAPPED

STALLED HAPPENED
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WAITED
LANDED
GRADED

NEEDED
CHANGED
RAINED
SAILED
LOANED
CLEANED
PICKED
BOXED
JUMPED
KISSED
SHIPPED
DRAPED
STAMPED
WORKED

ACTED
PRINTED
SEATED

TWISTED
SAVED
TURNED
PEELED
ROARED
CANNED
PACKED
HOPED
PITCHED
COAXED
TALKED
WORKED
DRESSED
JUMPED



Blend Phonics Fluency Drill 58 (Unit 44+)
ADDING ENDINGS ING, V, IER, IEST, ILY

ROB ROBBING SLIP SLIPPING SLIPPED
HOP HOPPING BAD BERRY BERRIES
HAPPY HAPPILY DIP DIPPING  STUNNING
TAN TANNING FADE FADING GO
GOING PRESS SAG SAGGING PRESSING
CARE CARING DlZzY DIZZIER  DIZZIEST
BOB BOBBY SLEEP  SLEEPY SLEEPIER
CRAZY CRAZILY CRAZIER CRAZIEST FOG
FOGGY MESS MESSY MESSIER HURRY
CHERRY  CHERRIES NAP NAPPING HUG
HUGGING BEG TAP BEGGING TAPPING
CANDY CANDIES NUT NUTTY NUTTIER
NUTTIEST BABY BABIES SETTING NAPPING
SKIPPING  SILLY SILLIEST BUNNY BUNNIES
CHILLY CHILLIER THIRSTY THIRSTIER HARDLY
STORY STORIES ARMY  ARMIES TOP
TOPPING MARRY  FISHY  MARRYING DADDY
MESSIEST TRIMMING PUP PUPPY PUPPIES
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Blend Phonics Fluency Drill 59 (Unit 45)

BAKER
LADY
ORAL
TAPER
BONY
VAPOR
OVER
BITER
FATAL
SOBER
TYRO
SAGO
TOTAL
TRIAL
GRUEL
LucCy
ZERO
BONY

RACER

CEDAR

CAPER
REGAL
LuCy
LIMY
MAKER
DONOR
POLAR
RURAL
HALO
TIGER
GIANT
VIAL
BRIER
MACY
SUPER
PUPIL

OVAL
GROCER
LEGAL
TULIP
SAVOR
HOLY

VIPER

PUPIL
MURAL
LABEL
SPIDER
VOCAL
POEM
DUEL
RUIN
DIAL

SHADY
PAPER
FINAL
FAVOR
TIDY
WAFER
CLOVER
NASAL
NATAL
CIDER
FOCAL
PACER
PLIANT
FUEL
FRIAR

TRIAL

CRADLE LADLE
STUDENT TAKER
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LONG VOWELS IN OPEN SYLLABLES

FEVER
HERO
OPEN
BEFORE
PONY
SLIMY
TAKER
SOLAR
LIBEL
LOCAL
TYRANT
VITAL
DIAL
CRUEL
TIDY
HERO
LEGAL
HALO



Blend Phonics Fluency Drill 60 (Unit 45 Supp.)
37 DoLcH LIST SERVICE WORDS & 3 /zH/ WORDS

DO TO TODAY TOGETHER TWO
WHO INTO COME DONE DOES
SOME  ONE ONCE OF FROM
AGAIN SAID  COULD WOULD ANY
MANY  ONLY  ARE CARRY EIGHT
HAVE  GIVE THEIR THEY VERY
WHERE WERE  EVERY BEEN BUY
DON'T YOUR MEASURE PLEASURE TWO
COULD ONCE TREASURE TO DO
SOME DOES TOGETHER SAID MANY
OF FROM  ARE GIVE TODAY
INTO WHO TOGETHER DO WOULD
WOULD EVERY PLEASURE VERY BUY
BUY HAVE BEEN ANY WHERE
DON'T CARRY MEASURE TWO INTO
BEEN  TWO WOULD THEIR ARE
COME DONE ONCE TODAY AGAIN

MANY ONLY  TREASURE SAID OF
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Blend Phonics Fluency Drill 61
THREE- AND FOUR-SYLLABLE WORDS

LIBERTY
THANKSGIVING

TRANSPORTATION

RESTAURANT
MUSICIAN
NEWSPAPER
AWKWARDLY
CONVERSATION
BEGINNING
JANUARY
AMAZING
ATTRACTIVE
ENTERTAIN
VINEGAR
REFRESHMENTS
SELFISHLY
CORRECTION
BUTTERFLY
EXCLAIMING
INNOCENT

INDEPENDENCE
ELIZABETH
DICTIONARY
PRESIDENT
UNHAPPINESS
GORILLA
SURPRISING
MERCHANDISE
FAVORITE
SURROUNDED
COMMITTEE
PEEVISHLY
FASHIONABLE
CINDERELLA
THUNDERSTORM
EXCHANGING
VALENTINE
PASSENGERS
WASHINGTON
DIFFICULTY
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BLUEBERRIES DEMOCRACY

SECRETARY
ASPARAGUS
MISSISSIPPI
AMERICAN
SUDDENLY
INVITATION
PERFECTION
DECEMBER
LECTURER
PERMANENT
TOGETHER
IMPOSSIBLE
EXCITING
PRACTICAL
IMPATIENCE
MEDICINE
JEALOUSLY
QUIZZICAL
ORDINARY

FEBRUARY
UNDERSTAND
AFTERNOON
HOLIDAY
MISERABLE
VANILLA
DECISION
EARNESTLY
ACCIDENT
TOMORROW
WONDERFUL
THREATENING
MYSTERIOUS
BANANA
EMPEROR
BANISTER
FAMILY
EMERGENCY
UNDERNEATH



Reading Made Easy with Blend Phonics
Oral Reading Speeds

By Donald L. Potter

April 2016

Rapid word processing (identification) speeds are an accurate indicator of decoding automaticity. The
faster a student can decode words while maintaining accuracy, the higher the degree of automaticity.
Good comprehension depends on decoding automaticity: higher automaticity makes possible higher
comprehension. An automatic action is one that requires little or no conscious thought or effort.

In the rush for higher word processing speeds, it is very important not to skip any essential sub-skill.
Whole-word readers sometimes appear to initially read faster than phonics-readers; but in the long run,
their faulty word processing skills lead to lower automaticity, and therefore, lower comprehension.

Word processing skills (speed and accuracy) can be accurately measured by timing student’s oral reading
on the words in Donald L. Potter’s Blend Phonics Timed Fluency Drills. The speeds recommended by the
original Victory Drill Book reflect years of highly successful experience teaching similar exercises to
students of every age. They are one-minute timings.

Minimum Speed for Page Mastery

Grade Speed
Pre-Kindergarten 20 words per minute
Kindergarten 30 words per minute
First Grade 40 words per minute
Second Grade 55 words per minute
Third Grade 70 words per minute
Fourth Grade 85 words per minute
Fifth Grade 100 words per minute
Sixth Grade 115 words per minute
Seventh Grade 130 words per minute
Eight Grade 130 words per minute

Once the students have mastered the Timed Drills, they should start every year with a rapid review of all
the Exercises. Each student’s speed should be measured to assure that they are able to read the words at
the calibrated speed for their grade level. This review is very valuable for all students, regardless of their
reading ability.

The timings are also diagnostic in that students new to the school will be screened as to their reading
fluency. Every effort should be made to help slower students reach the calibrated minimum speed for
their grade level. Remember that struggling students of all ages can benefit from phonics instruction.

The timings are so easy to do that parents and peers can do them with a minimum of training.. Simply
move a pointer over the words from left to right as the student read the words, pausing if a student makes
an error. Every self-correction is a move forward toward strengthening left-brain decoding and
discouraging whole-word guessing. Keep a record of the students’ timings and note the increases. Move
to the next Exercise once the students have attained the calibrated speed for their grade level.
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Foundation for Phonics

26 Letters (minus 3 superfluous letters, c, ¢, x) for 44 Sounds

25 Consonant Sounds

18 Consonant Pairs

Voiced Unvoiced
1./b/  bib 2. /p/  pup
3./d/  dad 4. 1t/ toot
5./g/ gag 6. K/ kick
7.1z  zig-zag 8. /s/ Sis
9./ valve 10. /f/  fluff
11. /¢k/  then 12. /th/  thistle
13./w/  wayward 14. /hw/  whistle
15. 4/ jam 16. /ch/  chick
17./zh/  treasure 18. /sh/  trash

6 Consonants called Semivowels:

19. /17 lull
20. /m/ mom
21./n/ nun
22./r/  run
23./y/  yo-yo

24. /ng/ singing

1 more consonant:

25./h/ his

We have used 19 letters to write 25 consonants: b, c, d, f, g, h,j, k, I, m,n, p, 1, s, t,
v, w, y, and z. Two more are superfluous letters representing consonant
combinations: q and x. We have used 21 of the 26 letters to write 25 consonant
sounds. 26 —19=5

This leaves us exactly 5 letters — a, e, 1, 0, u — to deal with 19 vowel sounds.
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The 19 Vowel Sounds

5 So-called short vowels:
26./a/ bag
27./€/ beg
28./1/ big
29./68/ bog
30. 0/ bug

5 So-called long vowels:
31./a/ mate (aim, may)
32./&/ mete (see, sea)

33. /1 mite (my, light)
34./0/ mote (boat, toe, tow)
35./4/ mute (blue, blew)

3 diphthongs:

36./au/  Paul, crawl
37./ou/ spouse, cow
38./o1/  noise, boy

2 sounds for oo, short and long:
39./00/ push, whoosh
40. /00/ Rube, moon

1 sound of @ in ma:
41./a/ pa, ma; bar, car

2 r sounds:
42. /air/ fair, heir, dare, swear
43. /ur/ girl, prefer, fur, doctor

All purpose muttering vowel: shewa.
44. /3/ drama, item, devil, button, circus

25 Consonants + 19 Vowels = 44 Speech Sounds spelled with 23 Letters

This Foundation for Phonics Chart was developed by Donald L. Potter from Dr. Rudolf Flesch’s
discussion, “What is Phonics” in Why Johnny Can’t Read and what you can do about It. This
chart was prepared on 9/22/04 and published on the Internet on 11/3/04. The 72 Exercises Dr.
Flesch developed for teaching students to read the 44 speech sounds using the 26 letters of the
alphabet can be found in the last half of his book. More information on phonics reading
instruction can be found on the Education Page of my website: www.donpotter.net.
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Two Difficulties of Our Alphabet System and Qur System of Spelling:

1. We have half as many letters as we have sounds — which means that half the symbols a child
has to learn consist not of one letter but two — like ay, ea, sh, ch, and so on.

2. Our most important single letters are used to spell two or more entirely different sounds,
namely, the five vowels, g, e, i, o, u, and the consonants ¢ and g.

Therefore,

if you want to teach a child to read without utterly confusing him, you have to start with single
letters that stand for single sounds, then go on to sounds spelled by two-letter or three-letter
combinations, and finally teach him that some letters do not spell one sound but two.

The Catch:

You can’t teach a child to read without letting him read words. And every word in English has a
vowel. So you /Aave to start with teaching the child the letters g, e, i, o, u in spite of the fact that
each of them spells a long and a short vowel. The only way to solve this problem is to begin by
teaching the child only the five short vowels (which are far more common than the long ones)
and postpone the long vowels until a much later stage.

The Natural Sequence of any Phonics Method is:
Step One: The five short vowels and all consonant combinations spelled by a single letter.
Step Two: Consonants and consonant combinations spelled with two or three letters.
Step Three: The five long vowels: v-c-e (mate, mete, mite, mote, mute)
Step Four: R-Controlled Vowels (car, fork, fur/fir/her/doctor)
Step Five: Vowels and vowel combinations spelled with two or three letters.
Step Six: Irregular Spellings.
This information on phonics was extracted from pages 27 through 32 of Rudolf Flesch’s 1955
Why Johnny Can’t Read and what you can do about it. The five-steps here are based on the
Scope & Sequence of Hazel Logan Loring’s 1980 Reading Made Easy with Blend Phonics for
First Grade. Dr. Flesch taught the vowel combinations before the long-vowel VCE pattern.

Flesch had only four steps because he included the r-controlled vowels with vowel combinations
(digraphs and diphthongs).
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Reading Made Easy with Blend Phonics
Sound-to-Symbol Association Ladder

Step Unit Association Drills
All Two-Syllable and Three-Syllable Words 61
45 Supp. | 37 Dolch List words and 3 zh word: pleasure, measure treasure 60
45 Long Vowels in Open Syllables 59
44 ed with short e; ed sounds like ‘d; ed sounds like ‘t 57, 58
43 Final le, tion, sion 56
Step 6 42 ph sounds like f 55
Irregular 41 se sounds like z 54
Spellings 40 Silent k, w, t, b, and 1 53
39 Silent gh, and gh like f 52
38 Soft sound of g in dge & sometimes before e, 1, y. 51
37 Soft sound of ¢ (before e, i, & y); s like sh (sugar) 50
36 Phonograms: ul, ull, ush (u sound like short 00) 49
35 Unaccented a at beginning of words & a 48
34 Diagraphs ew, ue 46, 47
33 Phonograms: al, all 45
32 Vowel Digraphs aw, au --
31 Short sound of oo 43,44
30 Long sound of 0o 42
Step 5 29 Diphthong: oy, oi 40, 41
Vowel 28 Diphthong ou; Digraph ou, often Irregular 39
Digraphs & 27 Digraph: ow, Diphthong: ow 38
Diphthongs 26 Vowel Digraph: oa, oe (like long 6) 37
25 Final Vowel y (€); Long 1 in single syllable words 36
24 Vowel Digraph ie (long 1 and long €) 35
23 Vowel Digraph ea (long &, short &, long a) 34
22 Vowel Digraph: ee 33
21 Vowel Digraph: ai, ay 32
Step 4 20 Phonogram er, ir, ur, and sometimes or 29, 30, 31
R-Controlled 19 Phonogram: or 28
Vowels 18 Phonogram: ar 27
17 Enrichment Review (beg. & end consonant blends, etc) 25,26
Step 3 16 Short words ending in long vowels: be, go, he, me, etc. 24,
Long Vowels 15 Phonograms - Long Vowels: old, olt, oll, ost,, oth, ild, ind 24
(VCE) 14 VCE (long vowels): a e,e e,i e,0 e,u e 17-23
13 Initial Consonant Blends 13-16
12 nk (ank, ink, onk, unk) 12
11 ng (ang, ing, ong, ung) 12
Step 2 10 Consonant Digraph: wh 11
COIEOS?I?aB}llendS 9 Consonant Digraphs: ch, tch (ch =k) 11
gHapns 8 Consonant Digraphs: th (voiced); th (unvoiced) 11
7 Consonant Digraph: sh 11
6 Final Consonant Blends 10
5 ¢ 8,9
- e
Short Vowels & 2
Consonants 2 1 2, 3
1 a becdfghjklmnpqurstvwyzck 1
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Blend Phonics Timed Fluency Drills
Student Progress Chart

Name: Grade: Teacher:
Step 1 Step 2 Step 3 Step 4 Step 5 Step 6
Short Vowels & Consonant Blends Long Vowels v-¢ R-Controlled Vowel Digraphs & Irregular Spellings
Consonants & Digraphs Vowels Diphthongs
Drill 1 Drill 10 Drill 17 Drill 27 Drill 32 Drill 48
a End Blends a-e ar ay/ai Beg. unacc. a=i
Drill 2 Drill 11 Drill 18 Drill 28 Drill 33 Drill 49
i Cons. Digraphs e-e i-e or ge/ta u =Short 0o
Drill 3 Drill 12 Drill 19 Drill 29 Drill 34 Drill 50
ai -ng —kn ael er, ir, ur, or ¢a, ed Softc /s/
Drill 4 Drill 13 Drill 20 Drill 30 Drill 35 Drill 51
0 Beg. Cons. Blends 0-¢ R-Cont. Vowels Te, i€ Soft g /j/
Drill 5 Drill 14 Drill 21 Drill 31 Drill 36 Drill 52
i,1,0 Beg. Cons. Blends 4810 Comp. Rev. Final -y --y=¢ gh=f & silent gh
Drill 6 Drill 15 Drill 22 Drill 37 Drill 53
i Beg. Cons. Blends u-e oa/oe Silentkwtb 1
Drill 7 Drill 16 Drill 23 Drill 38 Drill 54
aiou 2-syl. words aeion OW: rose, OW: COW s=z
Drill 8 Drill 24 Drill 39 Drill 55
& LV Phonograms ou/ow: cow ph=/t/;gh=1
Drill 9 Drill 25 Drill 40 Drill 56
ajoue SV Enrich. Review oi/oy -le; tion/sion = sh
Drill 26 Drill 41 Drill 57
SV/LV Rev. Digrah/Diph. Mix ed=¢&d,d,t
Drill 42 Drill 58
Long oo -y, -ier, -ies.- ily
Drill 43 Drill 59
Short oo LV Open Syll.
Drill 44 Drill 60
00 Mixed 37 Dolch, zh
Drill 45 Drill 61
aw/aw/a(l) 3 & 4 Syll. Words
Drill 46
ew/ue
Drill 47
aw/au/a(l), ew/ue
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BLEND PHONICS TIMED DECODING FLUENCY RECORD SHEET

Name: Grade/DOB: School

Words Per Minute/ Errors
Drill 1 2" 31 Average Date Signature
Timing Timing Timing
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Notes Concerning the History and Development
of the Blend Phonics Timed Fluency Drills

By Donald L. Potter

On January 5, 1998, I called Mr. August C. Enderlin III, the author of the 1970 Victory Drill Book: A
phonetic approach to reading with an emphasis on speed. Mr. Enderlin explained to me how he
developed the VDB. He worked for a school in the Midwest that used Rudolf Flesch’s 72 Exercises as
their main phonics program. Flesch’s book went out of print so they reprinted it with sentences for the
Review Lessons and rules added in the back of the book. He confirmed that the VDB was a single-letter
phonics program. I corresponded with Mr. Enderlin via email on March 25, 2000 to let him know that one
of my students had make great progress with the VDB. I had ordered a copy and used it in some of my
tutoring. It was on March 11, 2003 that I called Mr. Edward Miller concerning his Miller Word
Identification Assessment for artificially induced whole-word dyslexia. Mr. Miller told me that he used
Rudolf Flesch’s 72 Exercises to cure this common form of dyslexia caused by faulty classroom reading
instruction that emphasized sight-word memorization and context guessing. I spent the next few months
reading and rereading Flesch’s 1955 Why Johnny Can’t Read and what you can do about it. 1 discovered
that Flesch used what was known as single-letter phonics as contrasted with word-family (or spelling
family) phonics. Flesch also explained in detailed prose the linguistics behind his phonics method, which
is the same as that behind all real phonics methods of teaching reading. Shortly thereafter, I published on
my website, the results of my painstaking linguistic research into Dr. Flesch’s method.

I had hoped to get some of the VDB schools to give Mr. Miller’s MWIA to all their students so we could
get longitudinal scores on the impact of the VDB Dirills; and because of their virtual identity, Flesch’s 72
Exercises. Mr. Enderlin later graciously sent me the names and address of the schools that used the VDB,
but I was never able to make further headway with my research project. I think it would have proven
beyond a shadow of a doubt that students who learned to read with Flesch’s Exercises (and the VDB high
speed phonics technique) were totally free of any artificially induced whole-word dyslexia. I would still
like to see that research conducted.

In 2009 Andrea Cartensen extensively revised the VDB, but retained the idea of timing students and the
other main features of the program. The new book changed the sequence, but maintained the scope of the
program. The 1970 VDB was practically identical to the Rudolf Flesch’s 72 Exercises in his 1955 Why
Johnny Can’t Read. The new program reorders the material a bit, but accomplishes the same purposes.

The key to the Blend Phonics Timed Fluency Drills is the lists of words strategically grouped together by
spelling patterns. As the patterns are mastered, students become progressively better prepared for
paragraph reading. In the process, an emphasis on speed enhances the essential transition from “sounding
out” to efficient reading. This is the exact OPPOSITE of the all-too-common sight-word drills.

Because the high-speed phonics method allows each child to progress at his or her own rate, the Blend
Phonics Timed Fluency Drills works as well for the beginner as it does for the older struggling reader. As
students finish each page at the minimum speed calibrated for the appropriate grade level, they move on
to the next drill, where new sound-to-symbol correspondences are mastered for rapid and accurate
response to each word.

By the time a beginning or remedial student can pass Drill 47 at a minimum of 40 wpm, they can be
considered a “free reader,” able to read anything on their grade level.

This document was last revised on July 9, 2016.

I would like to acknowledge the encouragement and help of Mrs. Kathy Alfke, a highly experienced
phonics-reading teacher in Indiana. She has many years experience timing students on drills like these to
help them become fluent readers. Her help has been of inestimable value.

www.donpotter.net www.blendphonics.org
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Special Note Concerning “Total Recall of the Alphabet:”

June Brown in her excellent 1981 Guide to let’s read, says,

Every child I worked with learned to read providing he or she could see a pin on the floor and pick
it up, could button clothes, and had total recall of the alphabet. No one can read an alphabet
language without total recall of the alphabet. ‘Total recall’ means that he student can recite the
letters in alphabetical order, can identify them when they are presented in random order, and can
print any word when it is pronounced and spelled. These three goals must be met with absolute
perfection before the student can become a good reader. Unfortunately, many schools do not insist
on total recall. They teach children to recite the letters in alphabetical order, and sometimes they
teach them to identify the letters in random order. However, very few schools teach children to
print any word when it is pronounced and spelled. The foundation of reading success is total recall
of the alphabet. (7)

Concerning dyslexia, June Brown had some interesting comments,

Let’s get the facts straight! There is no such thing as dyslexia among children who know the
alphabet. Any child who can learn the alphabet is not dyslexic. Therefore, if your child knows the
alphabet, can see normally, can button clothes, your child can and will learn to read. “Dyslexia” is
a very confusing term. Many educators no longer use it because no one is quite sure what it means.
Generally it means that a child can only read with great difficulty, but sometimes it means a child
cannot read at all. | have seen many children labeled dyslexic. But every one of them who knew the
alphabet learned to read. (12)

Marilyn Jager Adams wrote in her 1990 Beginning to Reading: Thinking and Learning about Print “

Both theory and data suggest that instruction on neither the sounds of letters nor the recognition of
whole words should be earnestly undertaken until the child has become confident and quick at
recognizing individual letters (363).

The following observations are from Marilyn Jager Adams’ 2013 ABC Foundations for Young Children:
A Classroom Curriculum.

Children need to know the alphabet. To use phonemic awareness for reading, children need to
know which letter represents which phoneme. In turn, learning letter-sound correspondences
requires that children not only be able to discern each letter but also to identify each letter by
shape, confidently and securely. To use their phonemic awareness to write, children must also
be able to form the letters with legible accuracy and reasonable ease. For much of their
classroom instruction on reading and spelling, they must be able not only to recognize each
letter, but also to seek, recall, or even image the letter given only its name or sound. (2).

Even so, the issue is deeper than that, for children’s letter knowledge is a good predictor of their
responsiveness to phonemic training. ... It may well be, as several have argued, that gaining
phonemics awareness depends on prior letter knowledge. (2)

Studies commonly show that only a minority of children are able to name or write all letters of
the alphabet by the end of first grade and that the number who know the letter sounds is still
smaller. (2)

Leading children to practice a consistent set of strokes for each letter serves to accelerate the
development of letter-writing automaticity. Furthermore, as the hand movements involved in
writing each letters becomes bound to the visual representation, they serve to hasten and secure
the child’s ability to recognize the letters. (59)
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INFORMATION ON FLUENCY
FROM
THE MORNINGSIDE MODEL OF GENERATIVE INSTRUCTION

Dr. Bob Rose brought the Morningside Model of Instruction to my attention in his thought-provoking
book, FORGET THE BELL CURVE. In June 2011, I got a copy of Ken Johnson and Elizabeth M. Street’s
book, THE MORNINGSIDE MODEL OF GENERATIVE INSTRUCTION: WHAT IT MEANS TO LEAVE NO CHILD
BEHIND, CAMBRIDGE CENTER FOR BEHAVIORAL STUDIES, 2004.

I simply want to show insights that I gained from the book that relate to the nature of fluency as it relates
to the development of alphabet letter writing and identification fluency and decoding fluency (word
identification). I have two main points: 1) to show that insufficient fluency does not support student
advancement in the same way that higher levels of fluency do, and 2) to encourage teachers to help
students achieve the necessary levels of fluency through well designed daily practice drills.

In the following paragraphs, I will present information from The Morningside Model of Generative
Instruction as a series of quotations with comments. My comments are in [brackets].

The elegance of an instructional program depends on the programmer’s ability to detect and teach
some minimal response or generative set which can combine and recombine into the universal set
of all possible relationships. One is looking, very simply, for the exponential value of key
instructional events, in which behaviors that emerge are in a power relationship to the elements
which are taught (28f). [Generative is also called “contingency adduction,” in which the
contingency “draws out” the additional (novel) behavior. Learning the alphabet to fluency is a “key
instructional event” which has a “power relationship” (possessing exponential value) with learning
to read and spell. The paragraph goes on to illustrate by comparing sight-word and phonics
instruction. Sight-word instruction possesses no power-relationship (exponential value) to reading
because it does not generalize to other words, phonics, on the other hand, “will reliably produce
recombinative reading behavior, guaranteeing successful reading of thousands of words beyond
those taught in the original instruction.”]

The goal of fluency building is to build hardy academic behaviors — behaviors that weather periods
of no practice, occur with short latencies, are impervious to distraction, and are easily accessible in
new situations (30).

Precision Teaching was conceived by Dr. Ogden Lindsey at the University of Kansas in his quest
for a mechanism that brought continuous measurement and rate data into educational practice.
Lindsey was heavily influenced by Skinner’s allegiance to rate as the primary datum for studying
behavioral change, and he recognized that traditional educational measurement systems that
depend on percent correct and letter grades placed artificial ceilings on performance and lead
students and teachers to a false security about the strength of their performance. Both Skinner and
Lindsey believed that high rate behavior not only looked different than low-rate behavior, it also
had fundamentally different features (66).

In Precision Teaching parlance, once a performance demonstrates retention, endurance, and
application, it is fluent. As a metaphor, performance fluency is flowing, flexible, effortless,
errorless, automatic, confident, second-nature and masterful. When performance is fluent, it
becomes a highly probably activity. Fluent performance is fun, energetic, naturally reinforced
behavior. Dr. Carl Binder (1993,1996) coined the term fluency building to refer to practice
activities that are designed to achieve these goals. [My Alphabet Fluency Tapping Exercises and
Blend Phonics Timed Fluency Drills are designed with this purpose in mind. Fluency building is
also called frequency building.] Currently at Morningside, we use five characteristics of
performance to set fluency performance frequencies, changing the acronym to RESAA: Retention,
Endurance, Stability, Application, and Adduction (67).
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TAP THE ALPHABET FOR FLUENCY

MANUSCRIPT SMALL CAPS

B C D
F G

- J K
M N O P
R S

u Vv



TAP THE ALPHABET FOR FLUENCY

Manuscript Lower Case

a b c d
e T ¢

h 1 ] K
' m n o p
g r S

I u v
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Phonovisual Phoneme Fluency Probe: Consonants

P B M

MB

WH W QU
F V

PH GH

TH  TH
T D N L

S Z R
SH Y
CH J

K G NG X

C CK N(K)
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Phonovisual Phoneme Fluency Probe: Vowels
A-E EE I-E O-E U-E

AY Al EA® EIGH -E EA' IE Y IGH OA OW? -O EW UE

-A- -E- -I- -0- -U-

2 3

EA -Y WA- 0]

AW 00 UR

AU A(LL) ER IR OR?

OwW

Oou

0)4

Ol

o(R)

Students should be able to identify by sound all 43 sound-to-symbol relationships by the end of kindergarten.
Students should be able to say S0—60 phonemes (speech sounds) per minute. Flash cards with and without the
pictures clues should be used to develop and test fluency. Order Phonovisual Charts from www.phonovisual.com
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consonants
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vowels

Copyright 1942, 1949, 1960, 1971,1972,1978  Phonovisual Products, Inc., P. O. Box 2007, Rockville, Md. 20852 ISBN-0-830818-05-8
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Alphabet Letter Name: 1-Minute Probe

z blmdurhn
tosyzuft]
rdbuolyno
P gqxbvecrt
azplyjgzt
olredcXxza
t fecvxxbnl
1 puytrewgq
f rcsxwert
hjgfdrity
k1 po1Kkmmnm
vgyuj]hTfre
g Jdyouslm

e0]
~

X QN & <X ®m'to Qto 0T B G



Alphabet Letter Recognition Test

Name: Date: Age Grade

School Uppercase LPM Lowercase LPM

Uppercase Manuscript

IEAZWSOKGCX
TPLHDUQMY VR
NJFRB

Lowercase Manuscript

upmyvrnjifbxtpi

hdleazwsokgec

Direction: Time how long it takes the students to identify the letters and divide the time in
seconds by 1650 to get the letters-per-minute (LPM).
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DIRECTIONS

for the MILLER WORD IDENTIFICATION ASSESSMENT I MWIA 1)

Charles M. Richardson, B.S, M.S, P.E, September 25, 2003
Revised by Donald L. Potter June 10, 2016

INTRODUCTION

The MWIA Level I is a quick way to see how a person analyzes words: By decoding (sounding-out), by
sight memorization, or a mix of the two. The MWIA consists of a “Holistic” and a “Phonetic” list. You
need a pen/pencil, stopwatch or equivalent, a clipboard or folder to hold your copy out of sight of the
student, and a copy of the test for the student. (Use a separate copy to record each student’s responses.) If
the student is apprehensive about being timed, tell him this is part of some research (which it is) and that
we need to see if he reads one list slower or faster than the other. Explain that he should read aloud across
each line (point), and stop at the end of the first list.

TESTING

When you and your watch are ready, tell him to begin, and start your watch. Underline each word he mis-
calls, but give no hint or signal; if he self-corrects, just circle the word. If possible, mark some indication
of his error for later analysis. When he completes the Holistic list, stop your watch. Ask him to wait while
you record the time, and reset your watch.

Repeat as above for the next list. Stop your watch; record the time.

On the PHONETIC LIST ONLY, re-visit all of the words he mis-called, point to each and say, “Spell this
out loud while you’re looking at it, then say it again.” If he says it right, complete the underline into a full
circle around the word. If he still says it wrong, bracket the word /thus/ to indicate that it was attempted
but not successful. If he “blurts out” the correct word without spelling it, just circle the word. Enter the #
of words spell-corrected and total # re-tried for the Phonetic list.

SCORING

Convert the recorded times to speeds in WPM (words-per-minute) by the formula (3000 divided by
seconds). Record WPM’s. The percent slow-down (SD) from the Holistic speed (HS) to the Phonetic
speed (PS) is 100(PS/HS) subtracted from 100: 100 - 100(PS/HS) = %SD

% Phonic Efficiency is words corrected divided by words re-tried, expressed as a percent.
INTERPRETATION

Severity of “Whole-Word-Dyslexia” (WWD) is proportional to %SD and the rise in errors on the
Phonetic list. Up to 5% SD is mild, 10-20% is moderate, >20% is severe. Up to 3 Phonetic errors is mild,
4-8 is moderate, >10 is severe. Combinations are left to the judgment of the examiner. Examine the
errors: if the substituted word is a “look-alike,” he’s using memory instead of decoding. If he switches a
vowel, it’s a phonetic error. If he mistakes look-alike consonants, e.g., “n” or “b” for an “h,” it could
signal a visual difficulty. The above are not absolutes!
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The Miller Word-Identification Assessment - Level 1

SUMMARY SHEET

Donald L. Potter, June 10, 2016

Name M( )F( )Age  Grade  TestDate

School City/State

Level I

Holistic WPM _ Phonetic WPM _ Difference

Difference  /Holistic WPM x 100 = % of Slow-down

Holistic Errors  Phonetic Errors  Difference

Ratio of Phonic Errors  /Holistic errors =

Phonetic Corrected ~ outof  attempted= % Phonic Efficiency
Tested by
Scored by

K — 1 School City/State/District

Method/Program

Publisher

Comments:
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Miller Word Identification Assessment - Level 1

Name M(_)/F(_)Age___ Grade____ TestDate
Holistic-Dolch I Time_ : "= (___ Sec)\3000=___ WPM Err_____
the to and a I you it in
said for up look 1s g0 we little
down can see  not one my me big
come blue red where jump away here help
make yellow two play run find three funny
he was that  she on they but at
with all
Phonetic-Flesch I Time ”=(___Sec)\3000 = WPM
Err___ Spell-Cor___/__ PhonEff_____ % Slow-Down___ %
bib nip map tag job met  sip mix
pad lock wig pass hot rack jet kid
pack Tom luck  neck pick cut deck kick
duck fuzz mud  hack sick men hunt rash
pest land tank rush mash rest tent fond
bulk dust desk wax ask gulps ponds hump
lamp Dbelt

Copyright 2016
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Advice for Remedial Reading Teachers

From Dr. Rudolf Flesch

“To begin with, let’s try to isolate Johnny from his word-guessing environment. While he is in
school, that is difficult or almost impossible. So the best thing will be to work with him during the
summer vacations. Let him stop all reading — all attempts to read. Explain to him that now he is
going to learn to how to read, and that for the time being, books are out. All he’ll get for several
months are lessons in phonics. ... This, incidentally, is important. Take him fully into your confidence
and explain to him exactly what you are trying to do. Tell him that you are going to do something new
with him — something entirely different from what his teachers did in school. Tell him that this is
certain to work. Convince him that as soon as he has taken this medicine he will be cured. ... Start
him on the phonics lessons. Go with him through the Exercises, one by one, always making sure that
he has mastered the previous one before you go on to the next. ...Only when you are through — or
almost through — with the drills and exercises, start him again on reading. At first, let him read
aloud to you. Watch like a hawk that he doesn’t guess a single word. Interrupt him every time he does
it and let him work out the word phonetically. He’ll never learn to read if he doesn’t get over the
word-guessing habit” (Why Johnny Can’t Read, 115).

“If you use phonics as the method of teaching reading, you teach children the alphabet code. You do
this step by step, in easy stages. At each step, you give the children plenty of material to practice on.
When you teach them the short o0, you give them a hundred words or more with short o to read aloud
again and again until the pronunciation of the short o has become fully automatic. You do the same
thing with short u and ch and ¢4 and igh and ou and mps — through the whole inventory of 181 items
until it’s all firmly fixed in the pupil’s subconscious mind. Sounding out and blending practicing —
there is no other way. It’s like practicing scales on the piano or practicing driving until you’re good
enough for the road test” (Why Johnny Still Can’t Read, 75).

Summary of Scientific Research

After Keith Stanovitch’s Progress in Undersetanding Reading

While the goal of reading is getting meaning, the shortest path to the goal is not the road most often
taken. Our Timed Fluency Drills are a radical departure from programs such as Leveled Literacy
Intervention by Pinnell & Fountas in that we follow Flesch’s advice to isolate student from their
word-guessing environment. The contrasting approaches are built on contrasting views of reading. On
one hand, whole language advocates such as Ken Goodman and Frank Smith hold that the skilled
reader is less reliant on graphic clues and more reliant on contextual information than is the less-skilled
reader. Scientific research conduct by Keith Sandovich and Rich West set out to verify the whole
language thesis. To their surprise, all of their research results pointed in the opposite direction, it was
the poorer readers, not the more skilled readers, who were more reliant on context to facilitate word
recognition. Following LaBerge and Samuels, they came to realize that skilled readers develop fluency
by automating certain low-level processes such as letter and word recognition so that attention can be
allocated to higher-level functions such as comprehension. A process is considered to be automated
when it can take place without attention being directed to it. The capacity freed by automatic word
recognition processes becomes available for various comprehension strategies. The goal of the Blend
Phonics Fluency Drills is to automate lower-level word recognition so that cognitive capacity can be
made available for higher-level comprehension tasks. This is not the road most often taken, but it is the
shortest and surest path to high reading achievement. As errors are reduced and word identification
speeds increase through daily fluency building drill, the students will experience a continual
improvement in their overall reading ability.
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Dr. Robert Gangé on Automaticity

From “Mastery Learning and Instructional Design,” Performance Improvement Quarterly, 1988.

Intellectual skills that are highly practiced come to be performed automatically, that is, they demand little
conscious attention. The skilled student of geometry doesn’t have to “stop and think” about how to find
the value of the complementary angle of 100 degrees — instead, its value of 80 degrees is known
automatically once its direction and origin are perceived The skilled reader does not slow down his
comprehension in order to pay conscious attention to the difference between welcome and winsome,
because the differences in their sounds are automatically processed. The skilled writer doesn’t stop to
attend to the form of a past participle of the word go, but writes automatically, “I have gone.”

By definition a skill becomes automatic when it can be performed without interfering with a second
simultaneous task. In practice, automaticity is achieved by repeated performances in different examples.
For instruction, one of the best procedures appears to be involving learners in game-like exercises in
which they strive to beat their previous times in performance of a skill.

The main importance of automatization of skills lies in the freeing of attention for other tasks, particularly
those that involve problem solving. Thus, reading comprehension depends on the automatizatioin of
decoding skills, so that the “thinking” part of reading can be done. The solving of arithmetic word
problems depends on the automatization of skills in mathematical translation in order that attention be
made available for problem solving activity Skillful automobile driving likewise requires the presence of
automatized component skills of acceleration, braking, and steering. Here is the way I would state the
most important hypothesis in this area:

The principal factor affecting the development of higher level thinking in
learners is the release of attention by automatization of basic skills.

In his 1981 book, Why Johnny STILL Can’t Read and what you can do about it, Rudolf Flesch tells us, “I
wrote to Dr. Gagné and asked him how he first developed his ideas. He answered:

My ideas about task analysis, learning hierarchies and subordinate skills came
originally from a study I did on the learning of ninth graders in a mathematics
problem (inferring and stating a general formula for the sum of terms in a number
series.) When I ran across some students who seemed to be having particular
difficulties learning to perform this task it seemed go me they were missing some
“subordinate skills,” in some cases rather simple arithmetic skills. Accordingly, I did a
study in which I first analyzed the subordinate skills of the number-series task, then
tested students on them, and taught them the subordinate skills they didn't’ know. As a
research psychologist used to the notion that learning is a gradual process. I was
surprised at the results. Once subordinate skills were mastered, the new learning was
very rapid, and “sudden.” (35)

In the same book, Dr. Flesch quotes Drs. Isabelle Y. Liberman and Donald Shankweilder of the
University of Connecticut:

Instructional procedures inform children early on that the printed word of the
component phonemes [sounds] and their particular succession in the spoken word.... The
instruction should not, as it often does, mislead children into assuming that the printed
word is an ideographic symbol, a notion that will have to be corrected later and,
apparently for some children, with great difficulty. Procedures that initiate children into
the mystique of reading by drawing their attention to the visual configuration (“remember
the shape ‘tail’”) and its associated meaning (“the one with the tail means monkey”)
without alerting them to the relevance of the sound structure of the word may lead them
into a blind alley. Their ability to memorize shapes and associated meanings of a handful
of words may lull them and their parents into the comfortable belief that they can read,
but it may leave them stranded at that state, functional illiterates with no keys to unlock
new words. (38) Emphasis by Don Potter.
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On the Use of the Decoding Proficiency Graph

Research indicates that automaticity of decoding skills facilitates reading comprehension and is often a
prerequisite to the more complex comprehension skills of reasoning and inference. Students’ skills must
be automatic (proficient) before they can comprehend passages or progress to more difficult skills. Thus,
once students have demonstrated that they can read the words in a Blend Phonics Timed Fluency Drill
untimed with 90 percent accuracy, they should work on increasing their reading speed by doing frequent
rate timings. In my experience, repeated practice (spaced practice) and drill are more effective than direct
instruction in building decoding proficiency.

Use a timer to time students as they read the Drill for one minute. A warm-up timing can be used for
practice before doing a second, official, timing. If students finish the Drill in less than a minute, they
should return to the beginning and continue to read until the time is up. Progress is then recorded on the
Decoding Proficiency Graph, indicating the number of words read correctly in a minute as well as the
number of errors. The goal will follow the “Blend Phonics Minimum Oral Reading Speeds.” Below is a
sample graph to illustrate the process.
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PROFICIENCY GRAPH
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Resources on Developing Fluency

1. Binder, C., Haughton, E., & Bateman, B. (2002). “Fluency: Achieving true mastery in the learning
process.” Professional Papers in Special Education. University of Virginia Curry School of Special
Education This paper was prompted by Barbara Bateman, renowned special educator and lawyer, who
requested a collaborative effort with the first two authors to make what is known about fluency available
in plain English to a broader range of special educators and parents. Covers basic rationale and
methodology for building fluency in basic skills.

http://www.fluency.org/Binder Haughton Bateman.pdf

2. Precision Teaching: Discoveries and Effects by Ogden R. Lindsley (1992)

http://www.ncbi.nlm.nih.gov/pmc/articles/PMC1279649/pdf/jaba00015-0053 .pdf

3. “Aims — Growing and Sharing” by Eric Haughton:

http://www.fluency.org/media//DIR 17501/833b4ced2{b24265ffff8309ffffd524.pdf

4. “Academic Child Abuse by Barbara Bateman:

http://files.eric.ed.gov/fulltext/ED383138.pdf

5. “Why Aren’t Effective Teaching Tools Widely Adopted, “by Ogden R. Lindsley (1992)

http://www.fluency.org/media//DIR 53823/4a5deldcbfbc8815ffff8013ffffd524.pdf

6. Celeration Charts (Acceleration: increase in speed; Deceleration: decrease in errors)

https://www.youtube.com/watch?v= HT61xMxshA

https://www.youtube.com/watch?v=xxQhLZwDazY

https://www.youtube.com/watch?v=eKROj nJ6-c

Note that the Decoding Proficiency Graph (DPG) differs from the Standard Celeration Charts (SCC) in that my
graph lacks the logarithmic scale on the vertical axis. Teachers who have mastered the use of the SCC may prefer to
use it instead of my Decoding Proficiency Graph. Note that either means of recording rates and accuracy can be
used for building other skills such as letter naming, etc.
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